Notes/Transcript for Collaborative Conversations: Speaking and Listening in the Common Core Articulate Modules
-----------------------------------------------------------------------------------------------------------------------------
INTRODUCTION

Welcome:
Hello and welcome to RIDE's online module for Collaborative Conversations: Speaking and Listening in the Common Core.

You will need:
An uninterrupted internet connection
An updated internet browser

If the module does not appear to be functioning for you, please make sure your browser is up to date.  To learn how to update your browser you can click on the link on your screen to launch a youtube video demonstration.

If you are ready to begin, click "Next"...

Orientation:
Before we get started we want to orient you to a few important areas on the screen.  

On the left-hand side, you'll see the menu, which shows you where you are in the module and allows you to quickly find any particular slide you may want to go back to.  This is particularly helpful if you want to use this module as a reference later and have a specific slide you are looking for.  

The Resources button in the top right links to easy access of any attached materials.  A complete transcript of this module is available to download by clicking on the Resources button.

To move forward, click on the Next Button in the bottom right hand corner.  Sometimes the Next button is disabled temporarily so that you do not skip over information within a slide.  To continue with the module, there may be a button within the slide to use.  It may say Continue or Survey.  Or, there may be directions to click on information within the slide to advance the audio and visual presentation.

Overview:
This module can be completed independently or with a group of colleagues.  We strongly encourage grade-level teams and departments to view the module and engage in conversation as a group.

It is one of many modules available on RIDE's website to support teachers and administrators.  

Objectives:
You are about to begin the set of Collaborative Conversations modules.  Within these five modules you will learn why classroom conversations are essential to achieving the college and career readiness goals of the Common Core Standards in ELA and Literacy.  You will understand the Standards' strong emphasis on giving students ample opportunities to engage in classroom conversations that are both collaborative in nature, and based on evidence found in texts and other sources. Take a moment to read the objectives for this module.


MODULE 1:
1.1:
This is the first module in the set for Collaborative Conversations:  Speaking and Listening in the Common Core.  It provides an overview of all of the Speaking and Listening Standards.  You will understand how these standards reflect the Common Core vision of college and career readiness and how this causes them to differ from most previous speaking and listening standards.  You will review the organization and content of these standards.  This module should take about 35 minutes to go through.  Take a moment to read the objectives for this module.

1:2:
Take a moment to think of how you would answer this question. When you're ready, click on the actual question.  

You may have thought about how you use speaking and listening to instruct students, converse with friends, plan with colleagues, contribute to meetings or gain information from presentations, whether in person or electronically.  You may have thought about how you use these skills for news, arts, and entertainment, to learn in face-to-face or online courses, or to glean information from multimedia websites.  Let's look at the expectations the Common Core State Standards have for speaking and listening. 

Graphics:
Top left:  SNRE Professor talks with a student. flickr.com.  licensed Creative Commons free to share and adapt
Top right:  Free stock image of Apple I-Phone.  Accessed from Google Images labeled "No attribution required."
Bottom right:  Skyping with Mrs. Lirenman's Class/Kathy Cassidy.   flickr.com.  Accessed from Google Images labeled for non-commercial reuse. 
       licensed Creative Commons free to share and adapt. 
Bottom left:   Group Discussion/by Earlham College.  flickr.com.  Accessed from Google Images labeled for non-commercial reuse.   

1:3:
Take a minute to read this overview of what the Speaking and Listening Standards expect of students.  When you have finished reading, click on the actual text. 

[bookmark: _GoBack]The expectation is that students will develop not only oral communication skills but also interpersonal skills.  In fact, the Standards view these as inseparable.  Students should speak and listen carefully to ideas.  They should work together, using communication skills to be productive with others. Students should actively evaluate and integrate information from oral, visual and also media sources; in addition, they should use media and visuals strategically to communicate.  And finally, they should know how to adapt their manner and language - formal or informal - to the situation.  

1:4:
In a moment, you will have the opportunity to view a video about the Speaking and Listening Standards that features Susan Pimentel, a co-author of the ELA CCSS.  She discusses what is emphasized in the standards and how they differ from previous standards.  When you finish viewing the video, take a few minutes to reflect on the question that can be found on the left side of the screen.

1:5:
The Speaking and Listening standards are shaped by a vision of what students need in order to be college and career ready in the 21st century. You can find details of this vision presented in the Introduction to the Standards by accessing the Resources tab.  

One requirement for college and career readiness is the ability to access and share high volumes of essential information through speaking and listening. The standards recognize that individuals are gaining more and more important school, career, and life knowledge through various means of communication that depend upon oral skills.  Therefore speaking and listening have a more important place in the standards than in past, and they address not simply the traditional skills of speaking clearly and listening attentively but the deeper skills of comprehending, evaluating, and critiquing.   

The second key point about college and career readiness is that it requires the capable use of technology and digital media. Students need a new set of listening and speaking skills suited to making judgments in a technological world.  The standards recognize that twenty-first century students, workers, and citizens need more than technical  skills; they need to be proficient in evaluating and integrating information that comes to them aurally and visually through a range of media and digital texts, and they need to express themselves strategically with such tools as well. 

Finally, college and career readiness requires communicating and working productively with other students and co-workers.  The standards recognize that in the twenty-first century workplace and classroom, people with diverse experiences and perspectives and from different cultures must learn to work together.  Expectations include listening respectfully to understand other perspectives, communicating effectively with people of varied backgrounds, and being both critical and constructive when talking to others.  

1:6:
These are the Anchor Standards for Speaking and Listening.  Speaking and Listening is one of the four strands in the Common Core State Standards for ELA and Literacy.  As you know, anchor standards are the broad expectations that students must meet by the end of high school.  They are overall goals, which are met through grade-specific standards in each grade. On the anchor standards page for each strand, there is a Note with important information.  This Note addresses the range and content of student speaking and listening.  Click on the actual Note in order to read it.

As you read the Note for your grade span, jot down two key points that strike you as important.  The Note is different for K-5 and 6-12, so please click on either the K-5 or the 6-12 button now.  

For either K-5 or 6-12 Note: 
Read and jot your thoughts.  When you are ready to move on, click the Ready button.

1.7:
You will have noticed that the Note for each grade span addresses important ideas in the Speaking and Listening Standards.  One is giving students ample opportunities to take part in a variety of rich, structured conversations.  Another is acknowledging the way that new technologies have broadened and expanded the role that speaking and listening play in acquiring and sharing knowledge. Think about the note that you just read as you now look at the Speaking and Listening Anchor Standards.

1.8:
We have returned to the Anchor Standards page.  Note that there are six standards in the Speaking and Listening strand, and that they are divided into two categories:  Comprehension and Collaboration, and Presentation of Knowledge and Ideas. Click on the heading Comprehension and Collaboration to analyze closely Standards 1-3. 

1.9:
Read Standards 1-3. Think about what these Standards have in common and why they would be grouped under the heading of Comprehension and Collaboration.  Once you have done that, think of a one to five word summary for each standard that captures what that standard is essentially about. Jot your summaries on your copy of the Standards. They will help you remember the focus of each standard.  Click on the Ready button when you are ready to move on. 

Standards 1-3 focus on what students comprehend through talking and listening with others and through engaging with media.  Standard 1 is specifically about conversations and collaborations with others. These concepts are centrally important in the Standards.  As you study Standard One more deeply in upcoming modules, you'll recognize how classroom conversations both facilitate students' learning in school and prepare them to engage constructively in college and workplace collaborations.  Standard 2 is about integrating information found in diverse media and formats. Think back to the Note, and recall what it said about how students now confront information presented in all formats of text and media. Standard 3 specifically focuses on evaluating what a speaker says.  Notice the heavy emphasis placed on evaluating a speaker's point of view, reasoning and evidence, along with the more traditional emphasis on a speaker's rhetoric.  

1.10:
We have returned to the Anchor Standards page.  Click on the heading Presentation of Knowledge and Ideas to analyze closely the second category.

1.11:
This category is Presentation of Knowledge and Ideas. Think about what these Standards have in common and why they would be grouped under this heading. How does the focus of this category differ from the previous category?  Then think of a one to five word summary for each standard that captures what that standard is essentially about. As you did before, jot your summaries on your copy of the Standards.  Click on the Ready button when you are ready to move on.

Standards 4-6 focus on oral presentations. Where Standards 1-3 were primarily about taking in and processing information and ideas, these standards are primarily about expressing.  Standard 4 outlines expectations for presenting information, whether informally or in more formal speeches or presentations.  There is an emphasis on conveying information and findings with clear reasoning and supporting evidence.  Standard 5 is about using media and visual displays in speeches and presentations. Fewer and fewer presentations are made using speech alone, and this standard recognizes that students must be prepared. Once more, the emphasis is on conveying information and enhancing understanding, rather than, for example, using visuals or media simply to add interest.  Standard 6 focuses on choosing language that is appropriate for the task and context.  This includes knowing when to be informal or formal when speaking, as well as using correct grammar.   

1.12:
You have explored the six Speaking and Listening Standards, but to fully understand them and their impact, you must think of them in context.  The Standards are an integrated model of literacy, as this quote from the introduction of the CCSS indicates.  Standards in one strand, such as Speaking and Listening, reflect and reinforce standards in other strands, such as Reading and Writing.  There are many such examples of connections and integration within and across strands.  Click on the button to see just one of these.

1.13:
Find this Reflection Tool in your Resources.  Now that you solidly know the content of the standards, reflect on how they relate to your practice. First, rate your comfort level with each of the Standards, from a high of 1 to a low of 5.  Next, for any standard presently being addressed, jot notes on how it is being addressed in your classroom.  Or you may choose to focus on your school or department.  

1.14:
Take a few minutes to reflect on what you've learned in this module.   If you would like to move on to Module 2, click next.  Or you may exit this module now, and return to the main screen at a later time to access subsequent modules.


MODULE 2:
2.1:
This is the second module in the set for Collaborative Conversations:  Speaking and Listening in the Common Core. It explores the role of classroom conversations in deepening student learning. You will understand why classroom conversations are essential to achieving the Standards in Reading, Writing, and Language, as well as in Speaking and Listening.  You will also recognize the importance of Speaking and Listening Standard 1 in providing the means to bring about productive classroom discussions in each grade.  Once standard 1 is introduced in this module, it will be studied in detail in Module 3.  This module should take about 40 minutes to go through.  Take a moment to read the objectives for this module.

2.2:
Script:  Think about different kinds of conversations you conduct in your classroom.  What comes to mind? Click on the words Classroom Conversation when you are ready.  

Did you think of different groupings, such as teacher led, small groups or pairs?  Discussion formats, such as think-pair-share or jigsaw?  Routines, such as literature circles or guided reading groups?  Most teachers encourage a range of these types of conversations in their classrooms because they recognize the importance of talk to student learning.  Before we go on, we should mention that the Speaking and Listening Standards sometimes use the term conversation and sometimes the term discussion to refer to structured classroom talk.  This module does the same.

2.3:
Read this question, which many educators have asked about the Common Core Standards in English Language Arts and Literacy.  [Pause] This quote, which is from the Note to the listening and speaking standards, gives an important part of the answer.  Students will become college and career ready only if they have ample opportunities to engage in rich, structured classroom conversations about important content.  Classroom conversations not only develop speaking and listening skills; they also enable students to learn content knowledge and disciplinary skills needed for college and career readiness.  They are one of the most important ways of achieving the goals of the ELA and Literacy Standards.  Later in this module, we'll learn what the Standards mean by the phrase "rich, structured" conversations, but first we'll consider the benefits of classroom conversations.

2.4:
Educators have identified many reasons to engage students in classroom conversations, including improving motivation and creating a positive classroom environment.  We are going to explore three reasons that are essential to students' achievement of the ELA and Literacy Standards. The bullets will explore each further. The first reason we will consider is that classroom conversations develop students' language and literacy skills.   Click on the bullet: "develop language and literacy skills."  

2.5:
One of the main reasons to encourage talk in schools is that it develops language.  Language is fundamental.  It is the way we learn anything, and it is the foundation of written literacy. Social language, sometimes called conversational language, is developed through everyday conversations.  It's made up of basic words and language structures. Children enter school with a body of social language and rely on it when first learning to read and write simple texts.  In the early grades, it is important that children, especially English Learners, continue to develop this language by hearing and using it in conversations, both in and out of school.  Once in school, students begin to develop another language, known as academic language.  Students encounter academic language in what they read and study and in the language teachers and other adults use.  They are exposed to a large body of literate words and language structures through reading texts that are increasingly complex, and through content area instruction, classroom discussions, teacher directions, and assignments and assessments. 
Photo credits:
Three children:  From Wikipedia.org.  Accessed through Google Images. Labeled for non-commercial reuse.
Boy with teacher: From Wikipedia.org. Accessed through Google Images. Labeled for non-commercial reuse.

2.6:
Read this description of academic language to understand its importance.
 
2.7
Participation in classroom conversations about texts and school subjects is essential for students to learn and become adept at using academic language.  Read each bullet carefully - as it is introduced - in order to understand why.   [1] In academic conversations, students have a chance to practice orally with the vocabulary they are encountering in texts and classroom instruction.  [2] Because students are trying to express more complex thoughts, they experiment with using more complex language. [3] In conversations, students develop a working knowledge of terms needed to carry out school work, such as "explain your reasoning."  When you are ready to view an example of academic language, click on the actual picture of students conversing.  
Photo credit: Students discussing.  From flikr.com. Accessed from Google Images and labeled for non-commercial reuse.  

2.8:
This is an example of students using academic language to discuss the autobiography of Frederick Douglass. In his book, Douglass describes how he was affected by learning to read as a slave.  Read this, and notice how the students use academic words, phrases and sentence structures to express complex ideas about the text.  

Before going on, pause to consider this important outcome of developing students' academic language through classroom conversations.

2.9
Now we will consider the importance of classroom conversations in developing students' literacy skills in reading and writing.  Take a moment to brainstorm your thoughts in answer to this question.  After you have jotted a few thoughts on paper, click Continue.

Depending upon your grade level, you may have had these or other thoughts in response to the question.  Other than the skills of decoding and committing words to print, virtually all important reading and writing skills can be practiced in some way through classroom discussions.  

2.10
Students must ultimately master reading and writing skills individually and apply them independently.  But classroom conversations provide a unique opportunity for students to practice reading and writing skills orally with others and get feedback on their efforts. This information from a literacy study nicely summarizes how high-quality discussions help students learn how to construct meaning with text.  Take a moment to read this.  
Photo credit:
From blog.calicospanish.com.  Accessed from Google Images. Labeled for non-commercial reuse.  

2.11:
View this video in which students are engaged in a whole class discussion of a non-fiction text.  Notice the ways that students practice and improve their reading and writing skills, as well as their academic language.  After you view the video, jot down your thoughts in answer to this question.

These are some things you may have noticed about how classroom talk helped students in the video improve their reading, writing and academic language skills.  Before continuing, take a moment to reflect on these ideas and any other thoughts you had.

2.12:
The second reason to give students ample opportunities to engage in classroom talk is that it deepens their understanding of content and ideas.  To explore this further, click on the bullet that says "deepen understanding of content and ideas." 

2.13
Think of a book or article you have read recently.  It might be a non-fiction text, something you read for a course you are taking, or a work of literature.  Take a moment to answer this question.  When you are ready, click Continue. 

You may have answered the previous question by saying that talking to others about a text helped you to understand the information or theme more deeply, to see it from a perspective you would not have thought of on your own, or to remember ideas longer because they were understood rather than just memorized.  Conversations in which students actively engage with content and ideas have these and other benefits.  Take a moment to read this passage, which describes how true understanding comes when we construct ideas rather than just read or hear them.  
Source of quote:  Zwiers, Jeff, and Crawford, Marie. Academic Conversations. 2011.

2.14:
A third reason we should give students ample opportunities to engage in classroom talk is that it improves their thinking skills. To explore this further, click on the bullet that says "improve thinking skills."  

2.15
Conversations make many demands on students' ability to think.  The most fundamental is that discussing with others requires students to listen to other points of view or interpretations of a topic, text or issue.  Read this quote from Appendix A of the Standards about the impact on students' thinking when they are asked to do this.   

2.16
Take a moment to read this quote.  [Pause] 

As this suggests, most of the tasks students are asked to do in the standards begin with verbs that are actually thinking skills. Classroom conversations about challenging texts and topics are one of the best ways to develop these skills.  They push students to think critically and provide them with opportunities to hear the teacher and other students model critical thinking skills. They are especially important for students who are not challenged outside of school to think deeply about books or topics. For example, students are often asked on assessments whether or not they agree with a particular view or position. Many students will not do well with that question unless we give them multiple opportunities to hear and evaluate others' ideas and distinguish them from their own.
Source of quote:  Zwiers, Jeff, and Crawford, Marie. Academic Conversations. 2011.

2.17
This highlights the idea that if we want to increase the amount of thinking students do in school, we must increase the amount of talk in classrooms.  
Source of quote:  Fisher, Douglas., Frey, Nancy., & Rothenberg, Carol., "Why Talk is Important in Classrooms."  ASCD. 2008
Photo credit:
From flickr.com; accessed from Google Images. Labeled for non-commercial reuse.

2.18:
As we have been reviewing the potential benefits of classroom conversations, this is a concern you may have been thinking about.  [Pause] As stated here, classroom discussions are sometimes interactions without depth.  There are many reasons for this.  Teachers may use discussion in limited ways; for example, to review knowledge of facts rather than to deepen understanding. But even when teachers carefully plan deep discussions and establish routines, students may be unwilling or unable to carry them out in the way the teacher hoped.  They may not do the required reading, or not understand it well enough when they do.  Students may be distracted, or participate superficially. Of most concern is that they often lack skills to carry out in-depth conversation.  
Source of quote:  Zwiers, Jeff, and Crawford, Marie. Academic Conversations. 2011

2.19
Take a moment to read this.  [Pause] As suggested here, unless students are discussing important content and using good discussion skills, the learning will be minimal.  What matters in classroom conversations is what students are talking about and how they talk.  Before we go on to consider how the Common Core Speaking and Listening Standards address such concerns, take a few minutes to answer a survey about your view of classroom conversations.  Click on the Survey button to begin.  
Source of quote:  Michaels, Sarah, O'Connor, Mary Catherine, Hall, Megan Williams, Resnick, Lauren B.  Accountable Talk Sourcebook. University of Pittsburgh, 2013.

2.20:
Click on the circles to give your views on classroom conversations that are led by the teacher.  For example, do you think students develop important reading and writing skills almost always?  Or does this happen only sometimes, or seldom?  In teacher-led conversations, do students acquire academic language and vocabulary almost always, sometimes, or seldom?  After you have submitted your views on teacher-led conversations, continue with the survey of how you view conversations where students are on their own.   

2.21:
[After survey]
Did your survey reveal that while you value classroom conversations, you feel they don't always produce the kind of in-depth learning you hope for? Perhaps you felt that teacher-led conversations can be relied upon for getting results more often than student-led conversations.

2.22:
Common Core State Standards in Speaking and Listening provide a powerful solution to concerns about the productivity of classroom conversations.  They do this by setting rigorous expectations for the way students interact in conversations and what they talk about.  Meeting these expectations in each grade will bring about "rich, structured" classroom conversations that result in student learning.  The expectations for classroom conversations are detailed primarily in Standard 1, although other standards support these expectations.  [Pause]  This is the anchor standard for Standard 1. Let's read this:  "Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others' ideas and expressing their own clearly and persuasively."   The focus of Standard 1 is improving the quality of conversations and collaborations that students have in school and will eventually have in the workplace.

2.23:
As you know, each anchor standard is followed by a corresponding set of grade-specific standards.   This slide shows the grade-specific expectations for Speaking and Listening Standard 1 in grades K-2.   On the following slides, you will find the grade-specific standards for all other grades. It is within the grade-specific standards that the detailed expectations for classroom conversations are found.  These grade-level standards ensure that students have the rigorous discussion behaviors and skills that they need in each grade. They also align across grades to enable students to build upon and further develop their conversational behaviors and skills as they progress in school.  In the next Module, you will closely analyze the content and organization of grade-specific standards for Speaking and Listening 1.  Before leaving this module, take the time to look through the slides of grade-specific standards. You do not need to read them carefully at this time.  But do notice that each grade contains an overall statement, or stem, and a varying number of sub-standards according to the grade.  Notice also that the sub-standards get more numerous and detailed as the grade level increases.  When you are finished familiarizing yourself with the layout of the grade-specific standards, click Continue on the last slide to go to the reflection for this module.  

2.24:
Take a few minutes to reflect on what you've learned in this module.   If you would like to move on to Module 3, click next.  Or you may exit this module now, and return to the main screen at a later time to access subsequent modules.  


MODULE 3:
3.1:
This is the third module in the set for Collaborative Conversations:  Speaking and Listening in the Common Core.  It explores the Common Core's emphasis on having students engage in collaborative conversations.  You will understand the nature of such conversations and why they are a powerful tool for student learning.  You will explore Standard One closely.  This module should take about 50 minutes to go through.  Take a moment to read the objectives for this module.

3.2:
Take a moment to read these bullets, which summarize prior learning from Module 2.  After you have done that, we will examine one of the grade-level standards in Speaking and Listening Standard 1 in order to have a better understanding of the content and organization of these standards.

3.3

As you know, each anchor standard has a corresponding set of grade-specific standards.  This is the grade-specific standard for grades 11-12.  It is the highest grade-specific standard, and where all the other grades are headed.  You will become familiar with this first, and then in a few minutes you will analyze your own grade level.  Notice that the grade-specific standard is long and detailed.  It begins with an overall statement of expectations. This is called the stem. It is followed sub-standards, or parts, which are lettered a, b, c, d.  They are check marked here.  Each sub-standard identifies a group of specific expectations that students must meet.  All grades are organized in this way; however,  grades K-2 have fewer sub-standards.  We'll begin by reading the stem closely.

Read the stem and notice the key ideas.  Click Continue when you are ready.  

Notice the expectations highlighted in yellow. First students are expected to participate effectively. This means actively engaging and contributing. There is no place in a collaborative discussion for students who are withdrawn or distracted, or even passive listeners.  By grades 11-12, participation includes being able to initiate your own discussions without always waiting for the teacher.  The word collaborative is of central importance in this standard.  It tells us how students are expected to carry out their discussions. In a few minutes, we'll explore in detail the meaning of the word collaborative and the significance of its use in the Standards. The word range is also important.  Students must be able to work productively in pairs and small or large groups, whether or not the teacher is present.  These groups will be made up of diverse partners with differing abilities, backgrounds and perspectives, and students must be able to learn with and from them. Finally, they must build on the ideas of others and express their own clearly. It is important to note that all of these expectations in yellow are actually part of being collaborative in a discussion.  Click Continue to finish analyzing the stem.

One other part of the stem needs to be highlighted.  A critically important expectation of the standard is that discussions be about grade-level topics, texts and issues.  Along with improving the quality of student interactions, it is the other way of ensuring that conversations are deep and meaningful.  Students must talk about texts that are at the grade-level of text complexity. They must discuss topics and issues in a way that reflects content and skills of grade-level standards and curriculum.  

3.4:
We said earlier that what determines whether student discussions lead to deeper learning is how students talk and what they are talking about. The stem of Standard 1 tells us the how and what.  The "how" is collaboratively.  The "what" is grade-level topics, texts and issues.   The sub-standards provide much more detail about each of these.  Before we look at the sub-standards, however, we'll take some time to explore the meaning of the term collaborative.  

3.5:
Collaborative conversations, or discussions, are the expectation in every grade level from K through 12.  Therefore, we need to ask this question:  What makes a conversation "collaborative"?
Photo credits:  
Younger students:  Kindergarten is fun. Flickr.com. Accessed fom Google Images. Labeled for non-commercial reuse with modification.
Older students: Calico Spanish. Blogcalicospanish.com.  Accessed from Google Images. Labeled for non-commercial reuse.

Read these bullets, which help to define collaboration.  When you are finished, click on the actual picture.  

An Amish barn raising is a powerful example of collaborative effort. These people are working together to accomplish a shared goal of building a barn for a neighbor in a single day. Each person relies upon and builds on the expertise of others in the group to accomplish this work.  Each is individually responsible and accountable for achieving the goal.  Such collaboration is more than just working well along side others.  Collaborators capitalize on one another's knowledge and skills; they build on each others' contributions to produce an outcome that is greater than the sum of their individual efforts.  
Photo credit for Amish barn raising from: 
file:///Users/owner/Pictures/iPhoto%20Library.photolibrary/Masters/2015/06/02/20150602-121306/barn-raising-the-farm-at-walnut-creek-ohio-Large.jpg 

3.6:
When students collaborate in classroom discussions, their goal is also to accomplish shared work.  The immediate work may be to answer a question or complete a task.  But ultimately the work is to learn together. In collaborative conversations, students take responsibility for improving their own learning through talking together.  

What the Standards expect of students in collaborative discussions is not that they teach each other directly, but that they take responsibility for pushing each other's thinking and for building understandings together.  Each student should be a resource, who contributes not only information and ideas but also ways to drive the discussion along and make it productive. Even when the teacher is part of the discussion, students are responsible for its progress and outcome. Click on the actual picture for examples of what you would expect to hear in a collaborative classroom conversation.
Photo credit:  Languagecoachdiary.blogspot.  Accessed through Google Images.  Labeled for reuse.  

The Standards seek to improve the quality of student-to-student and student-to-teacher interactions to the point where classroom conversations are able to promote learning in this way.  

3.7:

 We now know more about what makes a conversation collaborative.  After you read this, continue to begin exploring the sub-standards of Standard 1.  They provide the detailed, student expectations for effective participation in collaborative conversations.

3.8:
The sub-standards of Standard 1 lay out the specific expectations for behaviors and skills that students must develop, and therefore teachers must teach, in each grade level.  Read these sub-standards for grades 11-12, to get a sense of what students are expected to do in these grades.  Think of what would have to be taught and learned in earlier grades in order for students to be carrying out conversations at this level.  

3.9:
As you see, these sub- standards set out explicit, rigorous expectations for how students should collaborate in conversations in grades 11-12.  In part "a," for example, students collaborate by taking responsibility to read and research ahead of time.  Rather than arriving with little to contribute, they come prepared with evidence to stimulate a thoughtful discussion.  In part "b," they promote civil, democratic discussions on their own and manage their own group process.   In part "c," they ask questions, probe, challenge ideas and evidence, and encourage divergent views. In part "d," they synthesize.  Students are expected to pull all ideas and evidence together in an insightful way.  These expectations are rigorous not only in grades 11-12; they are rigorous in all of the grades. The reason for this is clear.  The CCSS in ELA and Literacy are rigorous.  To achieve them in each grade, students must have the collaborative conversation behaviors and skills that will enable them to help each other learn the challenging content and skills of the Standards.  

3.10
Before you analyze the grade-specific standard for your own grade, let's look at one other example of how a grade-specific standard establishes expectations for collaborative discussion.  This is the grade-specific standard for grade 1.  In a moment you'll read it.  When you do, notice first how the stem includes many key ideas similar to grades 11-12, such as the expectation for collaborative conversations about grade-level topics and texts.  Second, read the three sub-standards carefully to identify the collaborative behaviors and skills that are expected of students in this grade.  When you are ready, click the actual picture to see an example of the students applying these collaborative discussion behaviors and skills in a grade-one conversation.

In this discussion, primary students ask and answer questions about a text.  Their discussion is collaborative because their questions and comments are helping each of them to learn.  While they may not be totally conscious of it at this age, each one is taking responsibility for improving her own and her partner's reading comprehension skills, as well as listening and speaking skills.  Click Continue when you are ready to go on.
Photo:  From flickr.com. Licensed under Creative Commons for reuse.
Philippa and the Dragon by Susan King. Illustrated by Diane Vanderee. Rigby Pub. 2000.

3.11:
You are now going to analyze Standard 1 at your own grade level.  This is the form you will use.  You will find it in the Resources section.  You will also find a copy of Standard 1 for all grades in the Resources section.  When you are ready,  click Continue for further directions.

We'll model the process for analyzing the standard using grades 11-12 standard as an example.  First enter the standard code for your grade in the first column. We're entering SL.11-12.1.  A Kindergarten teacher would enter SL.K.1.  Next, read the stem to identify its key ideas.  You may want to highlight these ideas in your copy.  We have already done that for grades 11-12, so we'll enter the key ideas in the center column. Next, identify important vocabulary words for students to know, and enter them in the right hand column.  Important vocabulary is new to the grade or needs continuing attention. Look back at the previous grade to determine which words are new.  

3.12:
We'll model the process one more time with sub-standard "a."  You would read and highlight key ideas, as shown here.  Then, enter them into the middle column.  Identify new and important vocabulary words and enter them in the right column. Then go on to the next sub-standard.  (Pause) Now, it is your turn.  Analyze your grade-specific standard using the paper copy of this form. This will take you a few minutes.  When you are finished, click on the Next button to continue with the module.  

3.13:
Welcome back. Remember to save the work you did on Standard 1 at your grade level so that you can use it when planning collaborative classroom discussions.  Look now at this chart. It provides a snapshot of how expectations in Standard 1 align across grades.  Notice that the columns are headed Descriptors, Grades K-2 and Grades 3-12.  The descriptors in the first column briefly summarize the focus of each sub-standard of standard 1.  As you know, the sub-standards are the parts labeled 1a, 1b, and so on.  The first descriptor is "Prepare for discussions; draw on preparation to cite evidence."  Look at the grade level columns. The K-2 column is blank, indicating that this area is not addressed in K-2.  The grades 3-12 column has a checkmark, indicating that preparation for discussions is addressed in every grade from 3-12.  The next descriptor is "Follow rules for discussion; set goals and roles." The checkmarks in both columns indicate that expectations for following rules and setting goals and roles appear in Kindergarten through grade 12.   The expectations in the next row also align across K-12, and in the final row they align across grades 3-12.  The alignment within Standard 1 is very important.  Expectations in each of these areas progress from grade to grade, with each grade building on the previous while increasing in rigor. This progression enables students and teachers to systematically build skills from year to year.

3.14:
Now that you understand the alignment of Standard 1, this is added information you may find useful.  The checkmarks in the previous chart have been replaced with the actual letters of the sub-standards in K-2 and 3-12.  For example, following rules for discussion is the first sub-standard in grades K-2. Therefore, It is sub-standard "a."  Following rules for discussion is the second sub-standard in grades 3-12, and therefore it is "b."  Although the letters do not always match across grades, you can see that the content still aligns.  Study this chart to become familiar with the pattern.  

3.15:
This K-8 Progression demonstrates how a specific skill area develops across grades. It is for the skill of building on others' ideas, which includes responding to questions.  Grades K-8 are shown here as an illustration, but the skill continues in the high school grades.  The skill of building on the ideas of others is essential for collaborative conversations.  It is the way that students move a conversation along and push it to deeper levels.  Before going on, take a few minutes to study this progression. As you review, do not be confused by the change from sub-standard "b" in the lower grades to sub-standard "c" beginning in grade 3.  The previous slide explained why this happens.

3.16:
Although the expectations for collaborative conversations are found primarily in Standard 1, they are supported by other Speaking and Listening Standards, especially the ones shown on this page.  Take a moment to refresh your recollection of these standards and to think about how they support effective participation in collaborative conversations.   For example, Standard 3 is about evaluating a speaker's point of view, reasoning, evidence, and rhetoric. This standard is not limited to speakers who are engaged in discussions.  It includes evaluating presentations, formal speeches, and a range of other situations where a speaker is conveying a message.  Yet it is very relevant to conversations, in which students must evaluate ideas expressed by other students.  In the same way, Standards 4 and 6 apply to a range of speaking situations, including formal presentations and speeches, but they also support effective conversational talk.  These are the College and Career (CCR) Anchor Standards, so after you have completed this module you will want to review these standards for your grade and consider this same question.  

3.17:
You will now watch a video that will give you an opportunity to process what you have learned about collaborative conversations.   While viewing, notice how students collaborate in their discussions.  For example, they come to discussions prepared to cite evidence. They build on others' ideas by responding to questions and elaborating on other students' remarks.   Use this question to help focus your viewing.  Click on the image of the video in order to begin.

3.18:
Take a few minutes to reflect on what you've learned in this module.   If you would like to move on to Module 4, click next.  Or you may exit this module now, and return to the main screen at a later time to access subsequent modules.  


MODULE 4:
4.1:
This is the fourth module in the set for Collaborative Conversations:  Speaking and Listening in the Common Core.  It explains the Standards' emphasis on engaging students in evidence-based discussions of grade-level topics, texts and issues.  The next module, Module 5, will explore ways to stimulate deep evidence-based discussions.  This module will take about 50 to go through.  Take a moment to read the objectives for this module. 

4.2:
In the view of the Common Core Standards, in order for classroom conversations  to stimulate rich discussions of the important ideas and information that students should be learning, this is what is necessary.  Conversations must be about grade-level topics, texts, and issues, and they must be evidence-based.  We will explore each of these ideas.

4.3:
The Standards expect conversations to be about grade-level topics, texts, and issues because this is what students are studying in school.  Students should be having discussions that will support their learning of the important material at their grade level.  Speaking and Listening Standard 1 addresses this in each grade, as seen in the examples shown here for grade K and grades 11-12.  Notice the buttons at the top of the page. The first two show that grade -level topics and texts are discussed in all grades from K-12.  This means students will be discussing  grade-level subject matter, analyzing texts at the complexity level of the grade, and talking about topics that emerge from reading grade-appropriate texts. These are substantial matters for student conversations.  Students also discuss grade-level issues.  Issues are concerns that invite differing opinions. Discussion of issues begins in grade 6 because that is where students begin to read and write formal arguments, rather than the opinions of lower grades.  Hover over each button at the top of the page to reveal a description and some examples of grade-level topics, texts and issues.

4.4:
The Standards expect that the conversations students are having about grade-level topics, texts and issues will be based on evidence in texts and other sources.  Evidence-based conversations are a way to ensure that students actually engage with and have deep discussions about the important ideas and information in the topics, texts and issues they are studying. These bullets state three key things that students do in conversations that are evidence-based.  Read them carefully.  

4.5:
This is the anchor standard for Reading Standard 1.  It sets expectations for close reading of texts and for citing evidence in writing and speaking.  Therefore, it provides important information about how students should engage in evidence-based classroom discussions.  Take a moment to read this standard to remind yourself of its expectations. Click on the wording of the standard itself when you are done.  

The grade-specific standards of Reading Standard 1 give us specific information about how students should gather and use textual evidence for classroom conversations in each grade.   Three grade levels are shown here as examples.   When discussing in Kindergarten, for example, students are expected to ask and answer questions about key details in texts, just as they are expected to do this in their reading and writing.  By grade 3, when discussing texts, students ask and answer questions to demonstrate their understanding, and refer explicitly to the texts to support their answers.  By grade 8, students are citing strong textual evidence to support their analysis of texts.   When planning classroom discussions, teachers should look closely at the expectations of Reading Standard 1 at their grade level.

4.6:
Another important source of information about evidence-based classroom conversations is Speaking and Listening Standard 1a. It addresses the way students should prepare for discussions and how they should use texts and other sources of evidence to carry out their discussions.   Notice the grades are shown here in spans because the wording within grades 3-5, grades 6-8, and grades 9-12 is the same, with the one noted exception. For our purposes, we have divided the wording of the sub-standard to call attention to the important ideas in each part.  We'll now explore this sub-standard.

Notice there is no grade-specific sub-standard for K-2. Young children are not explicitly required to prepare on their own for discussions.   We'll talk more about  expectations for primary students later in this module.  For now, read this note.  When you are finished, click on the note itself to continue.

Read grades 3-5. Click on the actual words of the Standard when you are done. 

Read these comments, which analyze the expectations for grades 3-5.  Click Continue when you are done.

Read these standards for 6-8 and 9-12.  Pay particular attention to changes across grades.  If you want a copy of this slide to highlight, you can access and print it from the Resources section.  Or you may just want to jot notes on your own paper.  Click Continue when you are ready to go on.

You may have jotted down notes similar to the ones on the left.  We'll briefly review them for each part of the standards.  Notice that in grade 6, as indicated by the asterisk, students still prepare by reading and studying what the teacher requires.  But beginning in grade 7, students become more independent when preparing for discussions. They may read more than what the teacher requires.  They begin to do their own research to find evidence on the topic.  During discussions, students in grades 6-12 consistently refer to evidence from texts and sources to support their ideas. They no longer draw on other information they personally know, as in the elementary grades.  By 9-12, they are explicitly drawing on their research.  Finally, students use evidence more strategically as they move up through the grades  from exploring ideas in 3-5, to probing and reflecting on them in 6-8, to stimulating thoughtful, well-reasoned discussions of ideas in grades 9-12.

4.7
We now know the Standards expect students to engage in evidence-based conversations about grade-level topics, texts, and issues.  Now we'll take some time to consider why.  What are the benefits of such conversations? 
Photo credit:  blog.calicospanish.org Accessed through Google Images Labeled for non-commercial reuse.

Imagine for a minute that these students are discussing a grade-level text, the children's classic Sylvester and the Magic Pebble.  Sylvester is a donkey who finds a magic pebble. Read the brief synopsis of the story that appears here under the picture.  When you are ready, click on the actual book. 
Sylvester and the Magic Pebble by William Steig.  Simon & Schuster, NY. 1969.

Read these snippets from two conversations the students are having about the book. Read the blue comments on the left and then the pink comments on the right.  Judging by the comments, In which conversation are students most focused on what the text says and how it says it?  Click on either a blue speech bubble or a pink speech bubble to make your choice..

In the blue conversation on the left, students are focused on what the text says and refer to the text in their comments.  We would call this conversation evidence-based, or we could say text-based, because students discuss ideas and language in the text. In the conversation on the right, students mention the text a little but primarily discuss personal ideas that the story brings to mind.  They may seem engaged, but they are not really engaged with the book, and they are not adding to their learning.   

Think about what students are learning in the evidence-based conversation rather than the other.  Answer this question:  What skills and ideas are students acquiring because they closely focus on the text?  Jot down your thoughts.  When you have a couple of ideas, click on the actual question to continue.  

Did you notice that because the conversation is focused on the text, students develop some of these important reading skills.  They also absorb meaningful ideas about love and family conveyed by the author. Before going on, take a moment to read these bullets and compare them to your own thoughts. 

4.8:
Here is another example to consider.   Read these lines from "The Midnight Ride of Paul Revere" and then read the prompts for two possible conversations about the poem.  Ask yourself:  In which of these conversations would students focus on the text and its evidence?  When you are ready, click on the actual conversation you chose. 

Conversation 1 would focus on the text and its evidence.   Conversation 2 does not require students to refer to the poem in their discussion. The poem is just a jumping off place for them to talk about another topic.  

Think about this question regarding the skills and ideas students would acquire by engaging in the evidence-based conversation.  You may want to jot down some of your thoughts. Click on the actual question when you have your answer.  

These are some of the learning benefits of the evidence-based conversation.  All of these reinforce students’ ability to engage in close analytic reading of text and evidence-based writing.   Take a moment to read these benefits and compare them to your own thoughts.

4.9:
It's important to note that rich, evidence-based conversations are not simply conversations that require reference to any level of ideas or information in the text.  For example, read this conversation starter. Click on the actual prompt after you have finished reading.

These questions about other lines in the poem also depend on the text for answers. A teacher might ask questions of this type to check whether students actually get what the text says.  Students might pair up to talk about and answer them.  But these questions would not be the focus of what is considered a deep, evidence-based conversation.  They do not require students to work together to thoughtfully analyze the text, nor do they lead to uncovering its important ideas or craft.  

4.10:
We have discussed the Standards' view that conversations about a text should stay focused on the text itself.  But what about conversations about topics and issues?  It is equally important for conversations about topics and issues to be evidence-based.  These bullets show the reasons.   First, when conversations are grounded in evidence from texts and sources, students build a body of knowledge.   If students' discussions are based only on superficial information about topics and issues, they lose the opportunity to build knowledge through close and careful discussion of books, articles, media and other sources on a broad range of grade-level topics.  Second, when conversations about topics and issues are based on texts, they add to the opportunities students have to develop their skills of close analytic reading and evidence-based speaking.  

This passage relates to the importance of building students' knowledge base, one of the key reason for evidence-based conversations.  It is from a document on the three Key Shifts that the Standards expect in English Language Arts instruction. The third shift, excerpted here, gives the rationale for building students' knowledge by increasing the amount of content-rich non-fiction they read.  Read this excerpt in order to further appreciate the benefits of basing classroom conversations on texts and sources.

4.11:
Before going on, we should elaborate on what is meant when we say that evidence for discussions comes not only from texts but also from other sources. This chart shows some of the texts and other sources that  students might read, study or research for their classroom conversations.  The term "text” most often refers to print texts.  But more broadly, texts may include video and multimedia texts, or even live performances, such as plays or speeches.  Sources include not only print, but also a range of other formats. For example,  interviews or science observations. Take some time to review this chart, knowing that their are many other possibilities.  
 Quote in heading from:  (CCSS, 2010, 4). Quote in digital texts box from CCSS, 2010, 22

4.12:
Consider this example of a discussion in an elementary classroom. Students are commenting on the topic of: Life cycle of butterflies.  Read each comment. Decide which two comments contribute most to learning about the topic.  Drag and drop the two comments into the box below the picture.  
Photo credit:  Free photo, Classroom, Student, Lesson, Science Lab.  Pixabay.com.  Accressed through Google Images. Labeled for non-commercial reuse.

4.13:
Comments 2 and 3 contribute most to learning about the topic.  Students contribute information drawn from a text and from the class' science observation notes. They are building each others' knowledge base as well as developing their skills of reading closely for evidence.  Comment 1, on the other hand, does not contribute much to knowing about the topic.  This comment is natural for a young student to make; and it may help the student make a connection to the topic. But, conversations that have many comments of this type do not add to student learning in the ways that evidence-based conversations do.  For this reason, the Standards encourage teachers of young students to engage them in more evidence-based discussions.  

4.14:
One type of evidence-based conversation that is extremely important for building knowledge in elementary students is teacher-led discussion of read-aloud texts.  Such discussions may be about the text itself or about a topic that is addressed in the text. In either case, the teacher reads a book to students that is more complex, and more rich in content, than the texts they can read on their own.  Take the time to read this carefully before going on.
Photo credit: Reading Aloud to Children.  Flickr.com.  Accessed through Google Images.  Labeled for non-commercial reuse.

4.15:
There have been some concerns that the emphasis on evidence-based discussions does not leave enough room for students to discuss their personal interests and experiences, especially in lower grades. The Standards do expect primary children to be engaged in more rich, evidence-based conversations for the reasons already mentioned.  However, they also encourage their engagement in conversations that relate to personal interests and experiences.  This is seen, for example, in the grade one speaking and listening standard that appears here under the picture of the children.  Notice the expectation that children will express their ideas and feelings about people, places, things and events.  Take time to read the information on this slide, which explains more about the expectations for evidence-based conversations in primary grades.   
Photo credit:  Kids Talking.  Wikimedia commons.  Accessed through Google Images. Labeled for non-commercial reuse.

4.16:
Consider this prompt on the issue of patriotism. It is an example of a prompt that does not require a  deep analysis of evidence in texts.  Students could address this prompt based on personal ideas and opinions.  They might also draw on general ideas and information they have from classroom studies in history and English.  This might lead to a lively exchange of ideas in which some information is shared and discussed.  But such a discussion would typically not add a great deal to students' current knowledge and level of skills.  However, a teacher could make discussion of this issue evidence-based by requiring students to deeply analyze, evaluate, and cite texts. The prompt might then read this way.  Think for a moment about this revised prompt.  Then ask yourself the following question: What would participation in this evidence-based discussion of an issue add to students' learning.  When you have your thoughts, click in the box to read some ideas.
 Teenage picture:  Engaging in Classroom Discussion. From Flickr.com.  Accessed from Google Images. Labeled for non-commercial reuse.

This are two ways the evidence-based discussion would add more to students' learning than a discussion not based on texts and sources. You may have had other ideas.

4.17:
A question that is sometimes raised about evidence-based discussions is whether the Standards put too much emphasis on ideas and information from texts and not enough on giving students a chance to express their own opinions. Read this explanation of how evidence-based discussions actually empower students to express informed opinions and arguments. 

4.18:
To conclude this module, you will watch a video that illustrates many of the benefits of evidence-based discussions that we have been talking about.  Before doing that, take time to review this summary of the learning benefits of evidence-based conversations.   

4.19:
These are two videos that illustrate many of the benefits of evidence-based discussions that we have been talking about.  Choose to view one of these video based upon your interests and grade-level.  Once you have made a selection, click on the actual name of the video to be taken to the slide for that video.  

4.20 & 4.21: no script

4.22:
Take a few minutes to reflect on what you've learned in this module.   If you would like to move on to Module 5, click next.  Or you may exit this module now, and return to the main screen at a later time to access subsequent modules.  


MODULE 5:
5.1:
This is the fifth module in the set for Collaborative Conversations:  Speaking and Listening in the Common Core.  It explores ways that discussion tasks can more effectively stimulate rich and rigorous evidence-based discussions. It will take about 50 minutes to complete. Take a moment to read the objective for this module. 

5.2:
 The Common Core Standards emphasize the importance of engaging students in rich, evidence-based conversations about important grade-level material.  Such conversations do not just happen.  Many factors affect whether students' conversations stay deeply connected to the text so that students make evidentiary comments.  Among the most important factors are the collaborative discussion skills and behaviors that students bring to the conversation and the task students are given.  In this module we focus on the task.  

5.3:
We will be looking at four ways to make evidence-based discussion tasks more effective.  These are by no means the only ways, but they were selected because they can have an important impact on keeping students' discussions evidence-based.  The first two relate to the prompt.  The word prompt is used here to mean any question, statement or assignment students respond to in the discussion.   A prompt can be a single question, but it is often part of a set of related questions. A prompt may require students to develop a product or solve a problem.  The third way relates to choosing a protocol.  The protocol is the procedure students follow to carry out the discussion.  The final way relates to how students prepare for discussions.  Preparation is being included here under the task because it is such an important part of the discussion in the Standards.  Read these bullets before continuing.  

5.4:
Aligning the prompt to grade-level standards helps to ensure that students analyze text and cite evidence at the level of rigor expected in the grade.  This is a prompt for the poem Midnight Ride of Paul Revere. You are familiar with it from a previous module. Take a minute to re-read it.  It has been modified a little for our purposes here.  Click on the actual prompt when you are ready to go on. 

Evidence-based discussion prompts will always involve reading standards.  Standards in other strands are possible as well.  Three reading standards are most relevant to this prompt:  Standard 1, Standard 2, and Standard 4.   We'll use Reading Standard 4, for our first example. This is a grade 8 prompt, so it is grade-specific standard for grade 8.   Take a moment to read this.  When you are done, click on the actual standard.

Consider the expectations of this prompt.  During this discussion, students would interpret figurative language to explain the meaning of these lines. They would also analyze how the poet's specific word choices, including his figurative language, impact tone.  Looking at Standard 4, you can see that these are the very reading skills that an eighth grader is expected to apply when analyzing a poet's language and making evidentiary statements about it. The prompt and standard align.  This means that students will discuss evidence using grade-level skills; and they will focus on ideas and craft that are important in this grade-level complex text.  By comparison, suppose the prompt asked students to interpret figurative language but not relate it to meaning and tone. Or, to discuss the impact of just one word choice. These are expectations of lower grade standards. If the prompt were at that level, students would not discuss what is important in this complex poem using the reading skills expected in this grade.

5.5:
Let's consider one more example.  Read Standard 1.  Click on the standard itself when you finish reading it.

Standard 1 sets the expectation for how students cite evidence based on analysis of text.   Eighth grade students are expected to cite the evidence that most strongly supports their reading of the text. This is a higher expectation than in previous grades. Meeting it will deepen the discussion of evidence in the text. Therefore, this expectation needs to be communicated to students in some way.  In this case it is not explicitly stated in the prompt.  One way to address it would be by adding words to the prompt.  Notice how adding this makes it more likely students will cite the strongest evidence when discussing tone.  But, next we'll look at another way of accomplishing this.

5.6:
In the case of Standard 1, some teachers choose not to include it directly in the wording of the prompt, but to communicate it in other ways.  For example, they may establish rules for citing evidence as part of class discussion norms. The norms are posted prominently in the classroom, and teachers may regularly hold students accountable for them.  They expect students to apply the rules of citing evidence without constant reminders in written prompts.  This is a way to build independence.  What matters with Standard 1, is that teachers find some way to ensure that students know and apply the expectations for citing evidence in their grade.  

5.7:
Another way to stimulate evidence-based discussion is to ensure that the prompt actually invites multiple thoughtful ideas or opinions about the evidence.  Questions answered by information explicitly stated in the text are not a good basis for discussion. Questions that can be adequately answered by one person's ideas or opinion provide little reason for others to join the discussion. Better questions are those that encourage a collaborative discussion in which students contribute different ideas or viewpoints on the topic, text, or issue based on thoughtful reading of the evidence. For this reason open-ended, text-based questions, which invite multiple points of view, typically generate more active evidence-based discussion than close-ended prompts.   Hover over the button for more information about open-ended questions.

5.8:
This poem is a text exemplar in Appendix B of the Standards.  It is a read-aloud text for grades 2-3, but is appropriate for reading and analyzing independently in higher grades.  Take a moment to read this poem. You will then consider some discussion prompts that might be used with it.  

5.9:
These are three discussion questions for the poem 'Your World."  Take time to read them and think about which questions invite more than one idea or perspective that could be drawn from closely reading the text   Notice that each question is numbered 1, 2, or 3 in a blue circle.  Once you have made your decisions, click on each number in turn.  This will reveal a comment for each question.  Read these comments carefully before going on.   

5.10:
Of course, even when students refer to the text to support their differing views, they haven't always thought deeply or critically about the text. This is apparent when they support an idea with a piece of evidence, but it is not the strongest or most relevant piece.
Read this quotation and think about its implications for the prompt.  

5.11:
In this passage, Jeff Zwiers points out that one way to get better discussions is to ask students to rank, prioritize or choose from among ideas and information in texts.  Doing this fosters evaluation. Students must consider evidence more thoughtfully and discuss it more extensively in order to reach agreement.  Ranking or choosing among different ideas or pieces of information will often cause students to revisit the text to rethink or defend their views.   

5.12:
Read this prompt. It asks students to form an opinion about whether to keep public zoos based on articles they read.  Ideally, students would respond by talking through the reasons given in the articles and making a thoughtful decision based on the strongest reasons.  Realistically, however, they might just choose a reason or two without too much thought or conversation.

Here is a revised version of the prompt.   Take a moment to read this.  When you are ready to continue, click on the actual wording of the revised prompt.  

The revised prompt asks students to select the one strongest reason for having public zoos, and to support the selection with facts or details from the texts. It is intended to foster evaluation and to cause students to think critically about which are the important ideas and information in the texts.  Another way the prompt could be revised would be to ask students to rank the top three reasons.  They could do this for the opposing position as well.  Eventually they could answer a prompt like the original but in a much more thoughtful way. All of these would be ways to deepen the discussion of the evidence.   

5.13:
We'll now look at the impact of protocols on evidence-based discussion tasks.  A protocol is the procedure or routine for carrying out a discussion.  It affects how students study and discuss evidence.  Teachers may select a common protocol to implement the prompt or design their own to suit their goals.  Choosing the right protocol for the purpose can strengthen evidence-based discussions.  Read this statement before going on.

5.14:
Every protocol differs in the way it structures students' interactions with text and source evidence. Read the descriptions of the two protocols shown here.  For more information, hover over the buttons with the protocol names.  As you read, envision how students analyze text and cite evidence when following each protocol.  When you are ready, click on the Continue button.

Did you notice how students interact with evidence in each protocol?  Think-Pair-Share is commonly-used to stimulate thinking and engagement. If used with a question that is text-based, It can provide students with wait time and a partner to process ideas about the text and its evidence.  It is not typically used to drive in-depth evidence-based discussions.  'Final Word" is a more structured exchange.  It encourages sharing of many ideas and perspectives on a text. There are many variations of most common protocols, and of course teachers can adapt them to their own needs.  

5.15:
This is a discussion protocol called "Keep It or Junk It." It was developed by a fifth grade teacher to address a need she saw in her students' reading.  In a moment, you will watch a Teaching Channel video of the protocol applied in the teacher's classroom. These are the steps presented to students.  The actual protocol is more detailed, as you will see.  For now, read the steps and the prompt on Jamestown Colony next to the poster.  Think about how you would answer the question in the white box:  What does the protocol ask students to do with the words in the text?  Click on the actual poster when you are ready to continue. 

In this protocol, students separate words that help to answer the focus question from words that do not, and then categorize the selected words.  Take a moment to think about question 2:  What might be the teacher's reason for having students do this?  Continue when you are ready.

5.16:
Here is what the teacher says about why she designed this protocol.  Read her words before going on.  

5.17:
You will now view the video showing the protocol.  Notice the directions say to view the first 7.55 minutes.  In that time, you will see the protocol in action in one class.  The remainder of the video shows the teacher using it with a second class.  As you view the video, use this question to focus your observations of how the protocol impacts students' engagement with text evidence.  Click on the picture of the student to launch the video.

5.18
These are some things you might have noticed about how the structure of this protocol causes affects students' interactions with text.  Earlier in this module, we talked about the effect of prompts that ask students to rank order or choose from among ideas and evidence in a text.  We said that they can stimulate thoughtful evaluation of evidence and deeper discussion. "Keep It or Junk It" is an example of a protocol that does this in conjunction with a prompt. Before going on, take the time to read these ideas.

5.19:
You will now watch a brief, 2-minute video that shows older students following a 1-3-6 Protocol. In this protocol, students rank ideas in a text in order of importance. As you watch, notice how they do this individually first. Then meet in groups of three and then in groups of six.  As they discuss with each new group, they re-evaluate and re-order the ideas based on their discussion of the text.  Use this question to guide your observation of the protocol.  

5.20:
Preparation for discussion is the last area we will discuss.  Begin by reading this statement.

5.21:
One reason that discussions of topics, texts and issues often lack depth is that students enter the discussion with little knowledge and few thoughts to share. If students are going to stay focused on the text and discuss important ideas and information deeply during discussions, they need to read and think deeply about texts and subject matter ahead of time.  Take the time now to read these recommendations for how to ensure students arrive prepared for in-depth discussion. When you are finished, click on the Continue button.  

Before going on, we'll talk more about one of these recommendations.  It's suggested here that teachers provide students with a structure for preparation, such as providing a printed organizer or an assignment or process to follow.  Teachers in the previous videos did this to ensure that students came to discussions prepared to participate productively. At the same time, it should be noted that the Standards expect students to become increasingly independent as they move into upper grades in the way they read and research before discussions.  Therefore, teachers will need to decide when and how much to structure preparation and when to foster more independence in students.  

5.22:
This two-minute video demonstrates how preparation helps to enrich students' comments during discussion.  As you view the video, think about this question.  

5.23:
Take a few minutes to reflect on what you've learned in this module.  Remember, you can access any of the modules again to clarify any confusion or as a review.  

   
