Support Professionals Evaluation & Support System

1. Intro & Overview

1.1 Welcome

Welcome

Hello and welcome to RIDE's online module for
the Rhode Island Modd Support Professionals
Evaluation & Support System

You will need:
1. An uninterrupted Internet connection
2. An updsated internet browser

You may want at hand

1. Highlighter

2. Copy of the RI Mode! for Support Profesionals
Guidebook

3. Post-its

If you are ready to begin dick “Next” .

Notes:

Hello and welcome to RIDE's online module for the Rhode Island Model for Support Professionals.
For this module you will need:

An uninterrupted internet connection

An updated internet browser

You may want at hand:

A highlighter

A copy of the RI Model for Support Professionals Guidebook and some post its

People have found it helpful to mark up and tab their guidebooks.

If you are ready to begin click "Next"...
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1.2 Orientation

Acopy of the tranriptis

availzble todownload by

dicking on the Resources
button

Move forward at

YOUr own pace o 9o
back to ravisit 3 shida

Notes:

Before we get started we want to orient you to a few important areas on the screen.

On the bottom you can pause or rewind any slide at any time.

On the left-hand side, you'll see the menu, which shows you where you are in the module and allows
you to quickly find any particular slide you may want to go back to. This is particularly helpful if you
want to use this module as a reference later and have a specific slide you are looking for.

The second tab, next to the Menu displays the audio transcript for each slide.

The Resources button in the top right links to easy access of any attached materials. A complete
transcript of this module with slide images is available to download by clicking on the Resources
button.

To move forward, click on the Next Button in the bottom right hand corner.
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1.3 Overview and Objectives

Overview

Participants of this module will:

1. Understand the expectationsof gradual
implementation and key flexibility factors

2. Understand the three evaluation
criteria within the support profesionals
model

Notes:

This module is about 15 minutes long and can be completed independently or with a group of
colleagues.

It is one of many modules available on RIDE's website to support evaluators and educators in
effectively implementing educator evaluation. This module is designed specifically for personnel
evaluating support professionals.

Participants of this module will:

1. Understand the expectations of gradual implementation and key flexibility factors

2. Understand the three evaluation criteria within the support professionals model
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1.4 Timeline & Feedback

Rhode Island Model for Support Professionals

0112013 2012- 2013 $Y m 20132014 5¥ | 2004-2018 5%

MODEL QRADUAL TRAINING & ALl
VA an

DEVELOPMENT & FARLD FRsT &
wOoRxCrOUr TRANNG & NoeeL
NEFINEMENT

|
|
|

v

CFPORTUNITIES FOR FEEDBACK

AcidSavey Windar

Focus Groups Winter

Emol: edeval Bridedgov

Notes:

To ensure that the Rhode Island Model Support Professionals Evaluation and Support System reflects a
common vision of educator effectiveness, a working group with representatives of each of the support
professional fields met regularly over the past two years to help design the system. The model
follows the same process as both the Teacher and Building Administrator Evaluation and Support
Systems. The implementation process as well as the guidebook are set up similarly.

In regards to the Support Professionals Model, RIDE field tested aspects of the System during the
spring of 2013. Approximately 25 support professionals and evaluators utilized the rubrics and the
measures of student learning and provided feedback about their field testing experience. This process
led to further refinement.

Similar to gradual implementation of the Teacher and Building Administrator Model, RIDE will solicit
and incorporate feedback from evaluators and support professionals during the 13-14 school year to
improve the model for full implementation in the 14-15 school year. Gradual implementation creates
an opportunity for support professionals and evaluators to learn about and engage with all aspects of
the system, but with reduced overall requirements.
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1.5 Model Overview & Flexibility

Support Professionals Model Overview

Flexibility Factor | % -..uv?‘“\

* Professional Growth

The “Flexibilily Faviar™ buaxss will i
2 Plan

be usze throughout the
guidehrak to highlight whers * Evaluction

schools and distnets have an Conferances
appartunity to customaze * Ongolngreflecticn
3spedis of the Rhods lsland and planning
Model and establish policies 1o
meed their lozal nesds.

Notes:

Similar to other Rhode Island Models, the Support Professional Model relies on multiple measures to
paint a fair, accurate, and comprehensive picture of a support professional’s performance. The three
evaluation criteria include: Professional Practice, Professional Foundations, and Student Learning.
Scores from each of the three criteria will be combined to produce a final effectiveness rating of:
Highly Effective, Effective, Developing, or Ineffective.

The evaluation and support process is grounded in feedback and reflection and anchored by three
evaluation conferences at the beginning, middle, and end of year. The Rhode Island Model is an
ongoing cycle of goal setting and improvement, informed by observations, data collection, and
reflection.

This model also includes Flexibility Factors. Diversity among districts, schools, and educators requires a
system that provides flexibility beyond the minimum requirements. Yet it cannot be so flexible that
districts or educators are left on their own to navigate a new system without clarity about what is
expected. Districts may want to think carefully about who will be designated as their primary
evaluators. This model includes reading specialists, school counselors, school psychologists, social
workers, school nurse teachers, speech language pathologists, and library media specialists. These
roles are known as Support professionals in Rhode Island for certification purposes.
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1.6 Gradual Implementation

Gradual Implementation
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Notes:

As previously mentioned, the model will be gradually implemented during the 2013-14 school year, in
preparation for full implementation in 2014-2015 . The chart found on p. 5 of your guidebook
provides a side-by-side comparison of the minimum requirements for gradual implementation and full
implementation.

The elements for implementation are listed on the left followed by a column explaining the
expectations for gradual and full implementation. The first element, evaluation conferences, are
consistently cited by Rhode Island educators as one of the most valuable aspects of the Rhode Island
Model. More information about conferences can be found starting on p. 10 of your guidebook. The
second element of implementation are Professional Growth Goals or PGGs. More information about
Professional Growth Goals and Plans can be found on p. 11 of your guidebook. Both evaluation
conferences and professional growth goals mirror the process and rationale found in both the teacher
and building administrator models.

Additionally, RIDE has developed an online tool, the Educator Performance and Support System (EPSS),
to support high-quality evaluation implementation, maximize educators’ time and resources, and
provide a single data system for educator evaluation. Districts using EPSS will have access to forms and
rubrics for gradual implementation.

Published by Articulate® Storyline www.articulate.com



2. Professional Practice and Professional Foundations

2.1 Assessing PP & PF

A Holistic Approach

Professional Practice &
CONFIDENTIALITY Professional Foundations
CONSIDERATIONS:

Aligned with the professional
Evaluatorsand support standards of the 7 support professional
professionals should afways roles
prioritize student well-being when
deciding upon appropriste times s
toconductassesmentsof Scored holistically and based upon a
pProfessions! Aracticelfoundations | | Preponderance of evidence

Guidebook p. 16 | | Evidence for all components may be
seen inaction or through the review of
artifacts

ﬁ Rubrics
' | p.47

Notes:

During this section of the Module we will take a look at Professional Practice and Professional
Foundations.

Components within the Professional Practice rubric align with the Professional Standards of the 7
support professional roles. The Professional Practice rubric was co-designed by Rhode Island
practitioners. The Professional Practice rubric starts on p. 47 of your Guidebook.

The 2nd evaluation criteria, Professional Foundations, mirrors components of the teacher and building
administrator model. The Professional Foundations rubric starts on p. 64.

Many of the components in the Professional Practice and Professional Foundations Rubrics can be seen
in action. As you review the guidebook you will notice that much of the Support Professional Model
mirrors that of the Building Administrator Model. Both Professional Practice and Professional
Foundations are scored holistically at the end of the year.

Evaluators within a district might want to consider working with one another across schools to think
through which artifacts might be appropriate sources of evidence. Sharing a list district wide with
support professionals or co-generating that list with support professionals may support a more
efficient and conversational process.

You may want to take a moment to consider how you might ensure proper confidentiality is
maintained with your support professionals in if you would like to establish any specific parameters
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around quantity or type of artifacts that you would like to have submitted for this process.

It is expected that over the course of the year support professionals receive feedback regarding their
overall performance.

2.2 PP At A Glance

> 2 : Gradual Implementation Reminder: |
Assessmg Practice y A minimum of 1 in-person !
; assessmentof practice 1

( GATHER & SORT ][ INTERPRET ] DEVELOF FEEDEACK DELIVER FEEDEBACK

Support Professional Practice Rubric
AL A Glance

CONAN 1: GCOLLADORATICN DOWMAIN 2 SERVIGE DELAVERY

In Action Table p. 15 Rubric p.47

Notes:

Similar to teachers and building administrators, support professionals also deserve and need feedback
on their practice. Their feedback should also be grounded in valid evidence of their practice.
Assessment of Professional Practice/Foundations through in-person interactions or observations should
take place a min of three times during full implementation. Since we are just moving into gradual
implementation this school year, the expectation is this assessment should occur at least once. The In-
Action Table on p. 15 of your guidebook will help evaluators and support professionals better
understand how each component may be assessed.

Let's take some time to become more familiar with the Support Professional PP rubric. Looking on p.
470of your guidebook you can see the Support Professional Rubric at a Glance. The Rubric is organized
into two domains. Domain 1 is composed of three components that intend to capture the
collaboration that is a significant portion of many support professionals' jobs. Take a second to
review the three components.

Domain 2 focuses on service delivery. These 5 components will look a little bit different depending on
the support professional but have been written in a way that allows the support professional and the
evaluator to discuss a common set of expectations focused on the students that they serve. Take a
second to read these components to yourself.
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2.3 Rubric Architecture

Rubric Architect

Rubric Reminders for

Gradual

Implementation:

1. identical design as

other models

* Domainsand Components

* Element, Indicator, and
Fossible Example

* performance Leveland
Critical Attributes

2. Nota checklist

3. Designed to
encourageconversation
and develpp A FUPIRDY <& Suggestions:
language of practice- ings from the past Rwysas of eduar ewaluation
* Considar what vem the bast wa)s in which you learned an aalibrated with your
colisaguas

Notes:

The support professional's rubrics are very similar to other Rhode Island Model Rubrics. As many of
you know from past trainings, both rubrics in the teacher and building administrator model are used
and set up in a specific way. If you turn to p. 48 of your guidebook and look more carefully at
Component 1a you will see that the format is very familiar. There is a description at the top which
provides a high level overview of the component. Below that you will find elements, indicators and
possible examples. If you flip to p. 49 you will also recognize the layout of this page. Here you will
see the performance level descriptor on the left and critical attributes on the right. As you review the
rubric with your colleagues and support professionals, consider what you are noticing in each
component and what seems to be valued in each. These conversations will begin to deepen your
understanding of the rubric and inform your use. Also consider trainings that you have attended in
the past. What were some of the ways that you gained familiarity with the teacher and building
administrator rubrics?
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2.4 Aligning Practice

In-Action Alignment

Soteg R-Ades

.
CATHER W 300 F‘ CINTERP FEP. """}E"”'F?gﬁ’(&:'“] [DELNER FEEDBACK]

Sample In-Action

C ac
Approaches students on appropn ate davel cpmentaluttural level {manner); Considersdata
(knovdadaoe gained about student from cthers) © drive dacsions  Shares data with 2akeholders
- atendsteam mastngs, sends (when appropriata) amail

Speech and Language Pathologist

Utilizes mostcumant assesmmant and analyss © evaluata studant with poor Daach intalligibility:
Provides multidizcdplinaryteam parent, and teacher resu s of evalwton and mecommendations
for servica delivery; Utilizes resultsto wiite goalks for IEP, Pronides data coliection, formal and
informal pa scdic amessmants © deeming ongoing teatmant (i.a. articulation sceaning):
Provides quaridy progress reports © parents (i.e. child has decrexed £ of speach sound amory;

Notes:

As we move into gradual implementation, evaluators and support professionals will become more
familiar the rubircs and how to best capture practice. Like the teacher and building administrator
models, practice, time, and conversations will help evaluators and support professionals better
understand the levels of performance and what each level might look like for the various roles within
the model. Again, the professional practice rubric is a holistic scoring tool, not an in-person
assessment or conference tool.

Let's take a look at what a couple examples of practice might be and think through which component
these "in-action" pieces of evidence may align to. Since this is a holistically scored rubric, we are not
going to score these single pieces of evidence but simply consider which component they may match
up with. Like the Professional Practice rubric within the teacher model, the support professional
rubric can be applied to different settings.

After you read the evidence to yourself, take a look at the rubric to consider which component the
evidence aligns with. Click next after you have reviewed and considered the evidence. Ask yourself
which component this evidence aligns with.
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2.5 Summary PP & PF

Professional Practice & Foundatiors

Notes:

The sample evidence for the School Nurse Teacher most closely aligns to component 1B: Uses and
models effective communication with learners, colleagues and stakeholders. If you reviewed the

component more closely you may have also noticed that 1B priveliges ongoing dialogue and the

usage of multilple and appropriate modes of communication.

The sample evidence for the Speech and Language Pathologist most closely aligns to component 2E.
As you can see on p. 63 of your guidebook, this component focusses on the appropriate use of
assessment and assessment strategies.

Now that we have been introduced to the usage and architecture of the Professional Practice and
Professional Foundations rubrics, we will move onto the student learning criteria of the support
professionals model.
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3. Student Learning

3.1 Objectives

Support Professional Student Learning

Erotescloosl
Faursimbang
I I
Srotexcans | [
SN - m ’
fEmm———
LI [CStudent Leaming
Ralng Obectie (510)
Stodent Oulcone
O fecthe (500)

Notes:

Improving student learning is at the center of all of our work and measuring student learning is a
critical part of our support professional's model. Like all approved evaluation and support systems for
teachers and building administrators in Rhode Island, the Support Professionals. model also includes
measures of student learning. During this section of the training we will learn more about the student
learning options for these educators. Student learning for support professionals follows the same
process as teachers and building administrators. For more detailed information about the student
learning process please refer to other online modules on the RIDE website. The focus of this training
is to:

1. Explain what a student outcome objective (or an SOO) is

2. Clarify when support professionals might create SOOs or SLOs (or a combination of the two)

Support professionals will write their student learning objectives at the beginning of the year and
submit them to be approved by their evaluator.
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Untitled Layer 1 (Slide Layer)

Support Professional Student Learning

Student Learning
Objective ELO)

Student Outcome
Objective 500)

3.25L0 vs. SOO

SLOs vs SO0s

StudentL2aming Objectives (SLOs)  Student Outcome Objectives (S00s)

« represent the most important « fosonan outcome that
leamingduring an intenal of increases awess to leaming
instruction

» align to a specific asmmiculum * align to district priorities and
standard(s) when appropriate, may alignto

specific standards

cick here to see the 5LO and SO0 form'

side-by-side

——

Notes:

SLOs represent the most important learning during an interval of instruction and align to specific
curriculum standards. SOOs focus on an outcome that increases access to learning and align to district
priorities and when appropriate, may align to specific standards. If you'd like to see the SLO and SOO
forms side-by-side for comparison, just click the blue box..
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SLO vs SOO (Slide Layer)

5LOs vs SO0s

SLO
Essential Quastion: What ars the most Essential Question: What are the most
important knowledgedskillE) | want my important knowledgeiskill(s) | want my
students toattain by the end of the interval students toattain by the end of the interval
of instruction? of instruction?
* Obpctive Statement ¢ Objpctive Statement
* Raticnale * Rationals

* Aligned Standards

Essential Quastion: Where are my students Essantial Question: Whare are my students
now (at the beginning of instruction) with now with respect toths objpctive?
respect tothe chjpctive ?
+ Bawline Datafinformation ¢ Bassline Datalinfarmation
Essential Quastion: Based on what | know Essential Question: Baeed on what | know
about my students where do | expect them to about my students where do | expsct themto
be by the end of the intervalof imtruction be by the end of the inte rval of service ? How
and how will they dzmonstrate their will | measure this?
knowledgerskill=)?
* Targst(s) * Target(s)
* Rationale for Target () + Rationak for Target(s)
* Evidenos Source(s) & Evidenos Scuroz(E)

e Strategies

3.3 SOO0 Essential Questions

Student Outcome Objectives (SO0s)

Essential Question: What are the most important knowledaeskill(s) |
want my studentstoattain by the end of the interval of service?

» Objective Statement
« Rationale

Essential Question: Where are my students now with respect to the
objective?

* Baseline DataAnformation

Essentizl Question: Based on what | know about my studentswhere do |
exped them to be by the end of the imterval of servie? Howwilll
measure this?

* Target(s)

* Rationale for Target(s)
* Evidence Source(s)

» Strategies

——

Notes:

Here you can see the essential questions and the elements for a Student Outcome Objective. SOOs
will be used by Special Educators and Support Professionals who do not primarily provide direct
instruction to students. Rather, they provide specialized services or manage a program. As you can
see, in almost all ways SLOs and SOOs ask educators to reflect and document the backward planning
excellent educators have been doing for years.
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3.4 The SLO/SOO Decision Tree

The SLO/SOO Decision Tree*

Doyou primarily provide instruction (whole I ERE
class, small group, or 1-on-1) tostudents?

| Pl A S T S 3 TS 1

sat2 ! Doyou primarily provide specialized
SL0s Services of manage a program?

ks your role a combination of providing
instruction and providing specialized
services and‘or managing a program?

SLOsSO0s

*Based onan edu@torwriting 2 SLOs/SO0s GETET

Educatorscan write any combination of 24 1sLo0
and1
SO0

€

Notes:

Here is the SLO/SOO Decision Tree. This is found on p. 19 of your Guidebook. The determination of an
educator's student learning option is based upon that educator's role. LEAs need to determine what
type of student learning measure is most appropriate for the specific positions within their LEA. Also,
keep in mind that for gradual implementation, the minimum requirement is that each support
professional set at least 1 slo or soo.
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3.5 Library Media Specialist Scenarios

: Using the Decision Tree for Support Professionals

ist: =
g p. 19

Mr. Donovan & the library mediaspacialist at Hill High School. As the fibrary
madaspadalist, heis resporsible for planning, directing, implamanting, and
evaluating the library program. Ha organizes fibrary material equipment, and
facilities. As apart of hizs roke ha kaaps the library collection up to datewhike
remaining within tha paramaters of the annual budget. In addition to managing
tha library program he ako supports classroom instruction by developing tha
research and library skills of studants.

Mrs. Gmpball is the library media specalist at Eckert Elemantary. Her primary
roke & to plan with teachars, whan appropriate, grade level refarance work
andfor Itarature appracistion activities for studants thatintegrates acrass
contant arsas. Dapanding on the grade kaval, she sees studants from aach class
for 30 or 45 minutes once 3 week. During her time with students, she teachas
factfinding skilks, assts students in using a variety of resowrcas, reads aloud,
and amsts studants with raading salections.

Notes:

For the purpose of clarifying how an evaluator or a district might use the decision tree, we are
providing an examples of the roles that a library media specialist might play. For this quick exercise,
please make sure that you have your guidebook open to p. 19 so that you can think through these

two scenarios.

Additional scenarios may be found as resources to this module. Now, take a second to review Mr.
Donovan and Mrs. Campbell's roles. After you walk through each using the decision tree click next.
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3.6 SO0 and SLO for Library Media Specialist

: Using the Decision Tree for Support Professionals

Library Media Specialist:

Mr. Donovan isthe libary media specalistat Hill High School. s the library media
spadalist, ha & respons ble for planning, directing, implementing, and awaluating
thae library program He organizes fibrary material, equipmant, and fadlities s a
part of hiz ole ha keaps the library coliaction up © dak while remaining within the
paramaters of the annual budget. In addition © managing the libary progamhe
alo supports dazroominstruction by davel oping tha m=arch and library skills of
studant.

1500/ 15L0

Mrs. Campiell = the libary madia pedaliz atEdent Elemantary. Herprimary ok &
to plan with mache s, when approprate, grade level refemnca wosk andlor
it aturg appracition actvitias for students that inegR®Es acomscontant amas.
Dapanding on the grada lavel, sha sees tudents from sach dams for 30 or 45 minutes
once awesk. During her tima with studants sha waches factfinding xills, azits
student in using a vasetyof resoures, readk aloud and assets student with
raading salections.

2510s

Notes:

For these two examples of the Library Media Specialist we feel that Mr. Donovan would draft 1 SOO
and 1 SLO. For Mrs. Campbell we feel that she would draft 2 SLOs. Remember that the decision tree
should serve as a tool when thinking through SOO and SLOs for Support Professionals, and again, for
gradual implementation, the requirement is for support professionals to draft only one.
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4. Summary & Resources

4.1 Final Effectiveness Rating

Final Effectiveness Rating

Frofessional Frokziond Sudent Leaming B Growen Mod el Ralng
P::ge Foundafions Rafing Cojectw Ratng (roppiicatial
“a r's “a s
® ond FF Sudent
Soare Lacrring Score
final Rafina
4 3 2 1
4 E D D* HE = Highyy Effactive
NI E - Effect
S E__NEEURSINEL 0~ Developing
o L
V.
Notes:

The final effectiveness rating for support professionals is reached the same way as other Rhode Island
Model final effectiveness ratings. An overview of this process begins on p. 34 of your guidebook.
Districts will need to submit aggregate level data at the end of gradual implementation.
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4.2 Gradual Implementation Reminder

Gradual Implamantation
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Notes:

As previously mentioned, the model will be gradually implemented during the 2013-14 school year, in
preparation for full implementation in 2014-2015 . The chart found on p. 5 of your guidebook
provides that side-by-side comparison of the minimum requirements for gradual implementation and
full implementation. Because this is gradual implementation, ratings will be collected for support
professionals but will not be used for certification purposes. This is a learning year with reduced
requirements.

Additionally, as we receive your feedback we will be providing tools and resources. Please remember
to provide your initial thoughts at the end of this training via our survey link found on the next slide.
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4.3 Resources

Resources

Click to find availabla

rasourcas Studane
Suppart Lagrrirg &

e encourege you to visit our website Profassiana’ gth.:,?”

towatch other modules in this series Scenanas Objactivg s

including:

1. Understanding SLOs

2.writing en Objective Statement

3. Using Beselinz Date/Information to 3 . the Ed
set SLOTargets o Sl Tt

4. Deepening Asssssment Literacy
5. The Assessment Litemcy Toolkt

6. 5pecisl Educators and SLOs/SO0s
7. Buiding Administetors and SLOs

8.5uppart Professiorls of feedbackon 0nline wod ule

9. RIGrowth Model

Click to accessall of Rhode EBnd Educator Evalustion
our Online Madulss Wetsite

Notes:

Thank you for viewing the Introduction to the Support Professionals Model. Moving forward we hope
to collect your feedback regarding the training and implementation of this model. Please take a
moment to complete the survey which can be found by clicking the green button labeled "Feedback
on Online Module". The survey also serves as a record of your completion of the module. Over the
past few years, RIDE has collected substantial feedback from the field regarding training needs and
requirements. We incorporate that feedback and hope that this online overview met both your needs
to understand the model on a high level while also properly allowing you the time and flexibility for a

self study and local conversations.

Similar to other Rhode Island Evaluation and Support Systems, we plan to listen to your feedback and
continue to make appropriate model refinements and training next steps. Keep in mind that this year

is gradual implementation and will be a learning year.

On the right hand side of the slide is a clickable list of resources that will further support your gradual

implementation of this model. Again, thank you for your time.
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Orange (Slide Layer)

Frequently Asked Questions &
Email the Educator Evaluation Team

If you have a question visit our FAQ

page by clicking here: ————

If you don't see an answer to your
question you can always reach us at:

edeval@ride.ri.gov

Blue (Slide Layer)

ssessment, and Data Use

low are some links we hope are helpful!

Instruction & Compmhensive
| Assessment Page Assasamant
Systam (CAS) Paga

Common Core -ELA Data

Use »
Common Core - Math PD <
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Purple (Slide Layer)

StudentLearning Objectives &
Student Outcome Objectives

There are a number of resources you
can access, induding various SLO and
SO0 samples, by clicking on the link
below. We encourage vou to look at
the variety posted to help you generate
ideas for your own.

SLOs and SO0s

Yellow (Slide Layer)

Dedsion Tree Scenarios

Support Professional Decision Tree
Scenarios referenced earlier in the module

can be found under Resources in the top
right hand corner of your screen.
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Silver (Slide Layer)

EPSS

Looking for information on EPSS?

Click on the link belowto find
information on the system, trainings,
FAQs, tutorials and quides.

Red (Slide Layer)

Guidebooks, Addenda, and Forms

Click on the button below to access
quidebooks, addenda, and forms

related to the Evaluation and
Support System.

Guidebooks, Addenda, A
and Forms
(D
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