Notes/Transcript for Academic Vocabulary Articulate Modules:
-----------------------------------------------------------------------------------------------------------------------------

MODULE 1:
1.1:
This is the first module in the set for Academic Vocabulary.  It addresses the importance of general academic vocabulary and its place in the standards.  This module should take about 12 minutes to go through.  Take a moment to read the objectives for this module.

1:2:
One thing we know is the standards require students to read much more difficult and complex texts.         In the past when we’ve thought about what makes a text difficult, we focused on helping students with features such as theme, point of view, and characterization.  Very rarely was vocabulary instruction one of the first methods we considered to help students access these complex texts.  However, a recent study compared all of the variables that are considered when measuring the complexity of a text.  

Click on the button that says “findings” to learn the significant results of this study.

1:3:
Given the findings we just read it’s not surprising that Appendix A of the Common Core standards highlights research confirming that students’ vocabulary knowledge is one of the key factors in academic achievement.  This is why there is a growing concern that explicit vocabulary instruction hasn’t been frequent or systematic in most schools.

1:4:
In order for us to be able to provide explicit vocabulary instruction, we must have a deep understanding of the vocabulary knowledge that students need.  Fortunately, the standards highlight that knowledge in three standards of the language strand.

Click on the sign that says Vocabulary in the Common Core Language standards to see how the language standards are organized. 

These are the anchor standards.  The anchor standards define the expectations that students should reach by the end of high school in order to be college and career ready.  Notice that Anchor standards 4, 5, and 6 fall under the category of Vocabulary Acquisition and Use.  

Now let’s take a closer look at each of these vocabulary standards. Click on each anchor standard button to learn more about that standard.

Standard 4: Take a moment to read through this standard.  Jot down what you think the essential ideas are.  (pause)In this standard, students will determine the meaning of words using context clues and other strategies.

Standard 5: Take a moment to read through this standard.  Jot down what you think the essential ideas are.  (pause) In this standard, students understand the way words relate to each other and are used to create meaning.

Standard 6: Take a moment to read through this standard.  Jot down what you think the essential ideas are.  (pause)  In this standard, students become gatherers of vocabulary knowledge.



1:5:
Let’s take a closer look at these standards by noticing the connections among them.
First look at anchor standards 4 and 5.  Think about how they relate and depend on one another. I’ll give you a few minutes to do this.  Then we’ll talk about the next standard.

Reread anchor standard 6 and after you’ve done that think about how all three standards relate and depend on one another.  Then, click on the round button.

As you can see, the standards are interconnected in a number of ways.  As one example, students need to use multiple strategies for determining the meaning of words as indicated in Standard 4 in order to be able to demonstrate independence in gathering vocabulary knowledge as indicated in Standard 6.

We’ve added an additional vocabulary standard that is found within the reading strand.  Take a moment to carefully read this standard.  Then think about how Language standards 4, 5, and 6 impact reading standard 4.   As you probably notice, these standards all work together to enable students to acquire and use vocabulary knowledge when reading.



1:6:
Take a few minutes to reflect on what you’ve learned in this module.  If you would like to move on to Module 2, click next.  Or you may exit this module now, and return to the main screen at a later time to access subsequent modules.  
--------------------------------------------------------------------------------------------------------------------------------------

MODULE 2:

3.1:
This is the second module in the set for Academic Vocabulary.  In this module you will familiarize yourself with the three tiers of words.  This module should take you about 30 minutes to go through.  Take a moment to read the objectives for this module.

3:2:
We are going to look at the way vocabulary words are categorized in the Common Core standards.  The standards’ approach to vocabulary is based largely on the work of Isabel Beck and her colleagues.  They developed the idea of dividing words and phrases into 3 categories, or 3 tiers to help us understand the different kinds of vocabulary that students encounter in their reading.  The standards adopted the 3 tiers.  If you’d like more background on how Beck’s research relates to the standards, you can find it in Appendix A.  

Now let’s take a closer look at each of the tiers. Click on each tier button to learn more about that tier and to see some examples of words. 

Tier 1: Tier One words are the words of everyday speech usually learned by the early grades.

Tier 2: Tier Two words are what the standards refer to as general academic words.  Students are far more likely to see these words while reading than to hear them in daily conversations.

Tier 3: Tier Three words are what the Standards refer to as domain-specific words.  They are specific to a field of study.


3:3:
Here’s a practice activity that will allow you to test your knowledge of the tiers.  When you’ve finished, 
click on the button that says Added Information.

3:4:
This graphic summarizes some of what we have learned so far about the three tiers of words.  This model conceptualizes the tiers based on two factors: how frequently students encounter and use them, and how broadly or narrowly they apply across subject areas.  

At the base are the words of everyday speech, which students hear and use most frequently.  Tier One words are used in every aspect of life, therefore its its application is quite broad.  The word find is an example of a Tier One word.  

Tier Two words are not frequent in regular conversation, but they are very frequent in written text and in the thoughtful speech of mature language users.  They are also broadly used because they appear in texts in every subject area and field of study.  That’s why they are referred to as General Academic Words.  Navigate is a precise way of saying find the way.  Navigate appears often in texts in every subject area.

At the top of the pyramid are the domain-specific words, which are least frequent and apply most narrowly to one topic or subject area.  The word echolocate is a word that means the same as navigate, but it is specific to the way certain types of animals find their way.

Click on the pink button for an additional set of examples.

3:5:
Take a moment to read this informational text excerpt from Volcanoes.  Once you’ve read the text once for the overall meaning, reread the excerpt to identify which words are Tier Two and which words are Tier Three.  You can print out the excerpt and identify them by circling and underlining, or you can make a two-column chart labeled Tier Two and Tier Three and record the words under the appropriate column.  Once you have finished, click on the excerpt to reveal the way Appendix A has categorized the words into tiers.  Note that the red font represents the words and phrases that are Tier Two and the blue font represents the Tier Three words.  Since this is just a sampling, you may be able to find additional words that were not identified.


3:6:
Now let’s take a look at a grade 6-8 informational text.  Please read this excerpt from Freedom Walkers: The Story of the Montgomery Bus Boycott.  Once you’ve read the text for the overall meaning, reread the excerpt to identify which words are Tier Two and which words are Tier Three.  You can print out the excerpt and identify them by circling and underlining, or you can make a two-column chart labeled Tier Two and Tier Three and record the words under the appropriate column.  Once you have finished, click on the excerpt to reveal the way Appendix A has categorized the words into tiers.  Note that the red font represents the words and phrases that are Tier Two and the blue font represents the Tier Three words.  Since this is just a sampling, you may be able to find additional words that were not identified.

3:7:
Take a few minutes to reflect on what you’ve learned in this module.  If you would like to move on to Module 3, click next.  Or you may exit this module now, and return to the main screen at a later time to access Module 3.

---------------------------------------------------------------------------------------------------------------------------------
MODULE 3: 

4:1:
This is the third module in the set for Academic Vocabulary.  In this module you will learn why the standards have put such an emphasis on Tier Two vocabulary instruction.  This module should take you about 30 minutes to go through.  Take a moment to read the objectives for this module.

4:2:
In a moment, you will have the opportunity to view a video about Academic Vocabulary that features three individuals who were involved in the development of the common core.  They discuss why it’s so important to teach Tier Two words, and provide some examples of how these words could be introduced.  When you have finished viewing the video, take a few minutes to reflect on the question that can be found in the box on the left side of the screen.

4:3:
Let’s think about which words get instructional time right now.  As you learned in Module 2, Tier One words generally do not require much instruction, because students pick them up from conversation.  But that doesn’t mean they don’t deserve some instructional attention.  One of the reasons that Tier One words deserve attention is because they often have multiple meanings.  It’s important that teachers consider words such as show and play that have some meanings that students may not be as familiar with. 
Click on the buttons for show and play to reveal multiple meanings of the words.
For Show layer:
Notice that students use some of the meaning regularly, but a few may be less familiar to them.  Teaching these less familiar meanings can be done more easily because students already have the more basic meanings of the word.

For Play layer: 
While some of the meanings are very familiar to students, there are others that may be less familiar.


4:4:
This is an example of one of the ways students can be given exposure to the multiple meanings of a Tier One word.  A text like this makes students aware that a word can have multiple meanings.
Take a moment to read this poem entitled Covers.  Notice how the meaning of covers changes throughout the poem. 

4:5:
Tier Three words currently receive the most instructional time and attention.  They are often defined in context and are usually the words that teachers choose to directly teach for the three reasons included here.  And because they are all valid reasons, it is important that Tier Three words get attention, but we need to be mindful of Tier Two words, which are going to help students with a greater range of texts.

4:6:
Common Core has emphasized the importance of Tier Two words because teachers very often don’t think these words need to be taught, and if Tier Two words are addressed, they are usually not taught explicitly.  But, in order for students to access complex text, they will need to receive systematic, explicit instruction with Tier Two words.

4:7:
When we think about how to do a better job of teaching vocabulary to students, especially Tier Two words, one of the things we need to think about is what does it mean to really “know” a word.  

Understanding the complexities of knowing a word deeply helps us to consider the ways we should teach that word.

Take a moment to learn more about the complexities of knowing a word deeply by clicking on each of the signs.

4:8:
Let’s see how well you understand the complexities of knowing a word deeply.  Match the words in the right column to the corresponding definitions in the left column by dragging the word boxes.  Then click on submit when you have finished.

4:9:

The Common Core also places an emphasis on the importance of reading aloud as a vehicle for introducing rich Tier Two words to students.  This text entitled Brave Irene, by William Steig is an example of a text that could be used for that purpose.  Irene is a seamstress’s daughter who struggles through a snowstorm to deliver a ball gown on time.
Listen to the vocabulary that students would be exposed to in just this short passage.
By the time she got there, the snow was up to her ankles and the wind was worse.  It hurried her along and made her stumble.  Irene resented this; the box was problem enough.  “Easy does it!” she cautioned the wind, leaning back hard against it.  By the middle of the pasture, the flakes were falling thicker.  Now the wind drove Irene along so rudely she had to hop, skip, and go helter-skeltering over the knobby ground.  Cold snow sifted into her boots and chilled her feet.  She pushed out her lip and hurried on.  This was an important errand.
Did you hear some of the Tier Two words such as: resented, cautioned, and sifted?  Those words would most likely be unfamiliar to students and they are words that would be found in a range of texts.

4:10:
You may recall from the video that one way to teach Tier Two words is during a close reading lesson.  Interpreting words and phrases as they are used in a text and analyzing specific word choices helps readers to better understand complex text.

4:11:
One way for students to interpret the meaning of words as they are used in a text is by answering text dependent questions.  For that reason, in a close reading lesson, many of the text-dependent questions focus on vocabulary.  These questions explore the most powerful academic words in a text and examine how those words impact the meaning of the text as a whole.

4:12:
You may recall in the video that David Coleman spoke about the way an author chooses words carefully to convey a specific meaning or tone.  Such words are often a focus of close reading lesson.

In a moment, read Lincoln’s Gettysburg Address.  
Think about which Tier Two words are most important to teach.  Do you agree that conceive and dedicate are words you would explicitly teach?  Are there any others?
Click on the buttons that say conceive and dedicate.  Notice how these words were included in text-dependent questions to help students to deeply understand not only the meaning of the word, but also the meaning of the text. 

4:13:
Take a few minutes to reflect on what you’ve learned in this module.  If you would like to move on to Module 4, click next.  Or, you may exit this module now, and return to the main screen at a later time to access Module 4.

--------------------------------------------------------------------------------------------------------------------------------
MODULE 4:

5:1:
This is the final module in the set for Academic Vocabulary.  In this module you will learn a process for planning for explicit vocabulary instruction.  This module should take you a little over an hour to go through.  You will need a short text or excerpt of a text for this module.  Take a moment to read the objectives.

5:2:
Based on criteria developed by Isabel Beck and colleagues, this chart is intended to assist teachers as they are deciding on which words to explicitly teach.  Prior to using this chart, a teacher should have read a text and identified a number of Tier Two words.  

You’ll notice that there are buttons for each of the criteria to give you some added information.  Also, included is an example beside each criterion.  These words come from the Freedom Walkers text that you read during Module 2.  If you would like to reread the text, click on the button that says Freedom Walkers.

It’s important to note that often times a word will match more than one criterion.  

Take a moment to read through the criteria and accompanying information by clicking on each one.

5:3:
This is the Instructional Guide for General Academic Vocabulary.  This tool should be used to help you prepare for explicit vocabulary instruction with Tier Two words.  You should recognize the left table from our last slide.  When using this guide, first record your Tier Two words in the appropriate row that matches the criteria.  Once you’ve done that, you will move on to the right table, which is labeled “Preparing for Explicit Instruction”.  Here there are four columns for recording important considerations as you prepare to teach a word. These are: purpose for learning, critical details that define the new word in everyday language, highly specific examples and non-examples, and connections to previously learned materials.

Take a moment to read through each column.  Then click on the chart to reveal two examples from Freedom Walkers.

5:4:
You are now going to have an opportunity to practice this process using a complex text from Appendix B.  You have three options to choose from.  The first example, A Medieval Feast, is a grade 2-3 Informational text.  Cathedral is a 6-8 informational text, and Working Knowledge can be found in Appendix B in the 11-CCR band.  Click the button of the text you have chosen to reveal the excerpt.  You will want to go to the Resource tab to print a copy of the text and the Instructional Guide for this activity. 

Next, follow the steps outlined on the chart.  First, you will read the excerpt to get a general understanding.  Then you will reread to identify Tier Two words.  Using the criteria found on the left side of the instructional guide, select the Tier Two words you would use for instruction.  Finally, follow the four steps to prepare a few of your words for instruction.  Just as a reminder, if you have trouble identifying Tier Two words you can return to Module 2.  

5:5:
You just had an opportunity to practice this process using a text from Appendix B.  Now, you should be ready to try it with one of your own texts.  Follow the same process that is outlined here.  You’ll want to print another blank copy of the Instructional Guide. 

5:6:
Here are some tips for improving your Academic Vocabulary instruction.

5:7:
These are just a few resources that you may want to explore.  The 2nd Edition of Beck’s Bringing Words to Life includes examples of how to introduce words for explicit instruction and fun games to reinforce students’ knowledge of the words.  

5:8:
Take a few minutes to reflect on what you’ve learned in this module.  Remember, you can access any of the Modules again to clarify any confusion or as a review.




