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1. Intro & Overview 
1.1 Welcome
[image: 5vCyeHnxyp8]
Notes:
Hello and welcome to RIDE's online module for the Rhode Island Model for Support Professionals.  

For this module you will need:
· An uninterrupted internet connection
· An updated internet browser

You may want at hand:
· A highlighter
· A copy of the RI Model for Support Professionals Guidebook and some post its

People have found it helpful to mark up and tab their guidebooks.

If you are ready to begin click "Next"...

1.2 Orientation
[image: 6bIrJ6dXgNZ]
Notes:
Before we get started we want to orient you to a few important areas on the screen.  

On the bottom you can pause or rewind any slide at any time.  

On the left-hand side, you'll see the menu, which shows you where you are in the module and allows you to quickly find any particular slide you may want to go back to.  This is particularly helpful if you want to use this module as a reference later and have a specific slide you are looking for.  

The second tab, next to the Menu displays the audio transcript for each slide.

The Resources button in the top right links to easy access of any attached materials.  A complete transcript of this module with slide images is available to download by clicking on the Resources button.

To move forward, click on the Next Button in the bottom right hand corner.  

1.3 Overview and Objectives
[image: 5hz6KPEgkuj]
Notes:
This module is about 15 minutes long and can be completed independently or with a group of colleagues.  

It is one of many modules available on RIDE's website to support evaluators and educators in effectively implementing educator evaluation.  This module is designed specifically for personnel evaluating support professionals.  

Participants of this module will:

1.  Understand the expectations of full implementation and key flexibility factors 

2.  Understand the three evaluation criteria within the support professional's model



1.4 RI Model for Support Professionals
[image: 6gnCxWGUmzW]
Notes:
To ensure that the Rhode Island Model Support Professionals Evaluation and Support System reflects a common vision of educator effectiveness, a working group with representatives of each of the support professional fields met regularly over the past three years to help design and refine the system. This workgroup along with focus groups also met regularly during the year of gradual implementation and worked towards model refinement. The 2014/15 school year will be the first year of full implementation. 
The model was designed using the sets of national standards of each of the seven roles. 

 The model follows the same process as both the Teacher and Building Administrator Evaluation and Support Systems.  The implementation processes, as well as the guidebook, are set up similarly.  

1.5 Model Overview & Flexibility
[image: 5ySoxADz9pw]
Notes:
Similar to other Rhode Island Models, the Support Professional Model relies on multiple measures to paint a fair, accurate, and comprehensive picture of a support professional’s performance.  The three evaluation criteria include:  Professional Practice, Professional Responsibilities, and Student Learning.  Scores from each of the three criteria will be combined to produce a final effectiveness rating of: Highly Effective, Effective, Developing, or Ineffective.
The evaluation and support process is grounded in feedback and reflection and anchored by three evaluation conferences at the beginning, middle, and end of year.  The Rhode Island Model is an ongoing cycle of goal setting and improvement, informed by observations, data collection, and reflection. 
This model also includes Flexibility Factors, like the one seen on the screen.  Diversity among districts, schools, and educators requires a system that provides flexibility beyond the minimum requirements. Yet it cannot be so flexible that districts or educators are left on their own to navigate a new system without clarity about what is expected.  Districts may want to think carefully about who will be designated as their primary evaluators.  



1.6 Comparing Models
[image: 6p3fOki2cZO]
Notes:
As you review the guidebook you will notice that much of the Support Professional Model mirrors that of the Building Administrator Model.  Both Professional Practice and Professional Responsibilities evidence is collected throughout the year and a final score is determined at the end of year. 
Review the Comparison chart above. Ask yourself the following:
· How does the Support Professional Model compare to the Teacher Model?
· How does the Support Professional Model compare to the BA Model?
· What is your key takeaway about how this model differs?  

You may have noticed that there are many similarities between the model. 

1.7 Support Professionals Model Overview
[image: 6EoVUa3QsYj]
Notes:
This model includes reading specialists, school counselors, school psychologists, social workers, school nurse teachers, speech language pathologists, and library media specialists.  Five of these roles are known as Support Professionals in Rhode Island for certification purposes. Library media specialists and school nurse teachers are certified as teachers; however this model may be a better fit for these individuals.  Districts may use this model for roles that the educator model does not fit, however it was designed specifically for these 7 roles. Also note, for individuals that spend most of their time instructing students, the Teacher Evaluation and Support System model may be a better fit. 



2. Professional Practice and Professional Foundations 
2.1 A Holistic Approach
[image: 6DpYx6IubFs]
Notes:
During this section of the Module we will take a look at Professional Practice and Professional Responsibilities.  

Components within the Professional Practice rubric align with the Professional Standards of the 7 support professional roles.  The Professional Practice rubric was co-designed by Rhode Island practitioners in 2012/13 and refined based on feedback during gradual implementation in 2013/14.    The Professional Practice rubric starts on p. 37 of your Guidebook.  

The 2nd evaluation criterion, Professional Responsibilities, mirrors components of the building administrator model. The planning components of the teacher model 7 and 8 are removed.  The Professional Responsibility rubric starts on p. 54.

2.2 Gathering Evidence Holistically
[image: 6jX1ULEaiKw]
Notes:
Many of the components in the Professional Practice and Professional Responsibilities Rubrics can be seen in action either through observation or in the natural setting. An example of natural setting could be that the primary evaluator took note of an interaction that the support professional was having in the front office with a parent or colleague. A few components of the Professional Practice and Responsibilities rubrics may benefit from artifact review, including:  PP5: Plans effectively for service delivery that is based on student data and knowledge of child development; and PR2: Solicits and maintains records of, and communicates appropriate information about students’ behavior, learning needs, and academic progress. The artifact review can either be something that the support professional uploaded such as an email that was sent home to parents about vision screening, or something the primary evaluator has collected, such as a newsletter. It is important to note that artifacts can be viewed without uploading. Artifacts should only be uploaded in areas that were not observed. 
Additionally: 
· The focus of the artifact review should be on quality rather than quantity. 
· All artifacts reviewed should be clearly connected to the performance descriptors of one or more rubric components.
· One artifact could be used to demonstrate proficiency on more than one component.

Evaluators within a district might want to consider working with one another across schools to think through which artifacts might be appropriate sources of evidence.  Sharing a list district wide with support professionals or co-generating that list with support professionals may support a more efficient and conversational process. Similar to the teacher evaluation model, evaluators should work with their support professionals to identify parameters for the quantity of evidence as well as what artifacts should be collected. 
You may want to take a moment to consider how you might ensure proper confidentiality is maintained with your support professionals and if you would like to establish any specific parameters around the confidentiality of artifacts. 
2.3 Feedback and the Mid-Year Conference
[image: 6X8Xn86AF4t]
Notes:
It is expected that over the course of the year support professionals receive feedback regarding their overall performance. The feedback should be aligned to the Professional Practice and Responsibilities rubric and should be given at least three times a year. Unlike the teacher Professional Practice rubric, you may not see all components during an observation. The evidence gathered to inform the feedback that you provide, should include both the observation and evidence gathered from natural setting.  
High-quality feedback helps support professionals improve by identifying strengths (practices they should continue) and areas for improvement (changes to their practice that should be prioritized). To be effective, feedback should be prioritized, specific, actionable, delivered with a supportive tone, and it should be provided to the support professional as soon after the observation/artifact review as possible. Additional resources to help evaluators provide high-quality feedback, including a written feedback review tool, can be found on the RIDE website at: www.ride.ri.gov/EdEval-Best-Practices-Resources.  

2.4 Forms
[image: 66LluOuM4cJ]
Notes:
You may notice that the observation form has changed. The new title is Professional Practice & Responsibilities Feedback Form. 
In following the model as holistic, the dates included are for a period of time up to the observation. For instance, if an evaluator observed a support professional on October 5th, the “start date of feedback” would be recorded as September 3rd and the “end date of feedback” as October 5th. The Observation date would be October 5th and times of the observation would be recorded.  The evidence for each Professional Practice Domain will include any evidence gathered to that date.
This model is holistic, which means that the Support Professional will not get scores until the end of the year based on all of the evidence to that date. The mid-year conference provides a time that the support professional and the primary evaluator discuss all aspects of the support professional’s performance to date and the evaluator may give the support professional formative scores. This includes the Professional Practice, Professional Responsibilities, the support professional’s progress toward the Professional Growth Plan, and progress toward the SLOs/SOOs.


2.5 PP At A Glance
[image: 5wym5FR2Mvo]
Notes:
Assessment of Professional Practice/Responsibilities should take place a minimum of three times during a school year through announced or unannounced visits. Let's take some time to become more familiar with the Support Professional-Professional Practice rubric.  Looking on p. 37of your guidebook you can see the Support Professional Rubric at a Glance.  The Rubric is organized into two domains.  Domain 1 is composed of three components that intend to capture the collaboration that is a significant portion of many support professionals' jobs.  Take a second to review the three components.  

Domain 2 focuses on service delivery.  These 5 components will look a little bit different depending on the support professional but have been written in a way that allows the support professional and the evaluator to discuss a common set of expectations focused on the students that they serve.  Take a second to read these components to yourself.  

2.6 Rubric Architecture
[image: 6ncwBOcx9PF]
Notes:
The support professional's rubrics are very similar to other Rhode Island Model Rubrics.  As many of you know from past trainings, both rubrics in the teacher and building administrator model are used and set up in a specific way.  If you turn to p. 38 of your guidebook and look more carefully at Component 1a you will see that the format is very familiar.  There is a description at the top which provides a high level overview of the component.  Below that you will find elements and indicators.  If you flip to p. 39 you will also recognize the layout of this page.  Here you will see the performance level descriptor on the left and critical attributes on the right.  As you review the rubric with your colleagues and support professionals, consider what you are noticing in each component and what seems to be valued in each.  These conversations will begin to deepen your understanding of the rubric and inform your use.  Also consider trainings that you have attended in the past.  What were some of the ways that you gained familiarity with the teacher and building administrator rubrics?     

2.7 Aligning Practice
[image: 6IdsSYQkKgR]
Notes:
As we move into full implementation, evaluators and support professionals will become more familiar with the rubrics and how to best capture practice.  Like the teacher and building administrator models, practice, time, and conversations will help evaluators and support professionals better understand the levels of performance and what each level might look like for the various roles within the model.  Again, the professional practice rubric is a holistic scoring tool, not an in-person assessment or conference tool.  
Let's take a look at a couple examples of practice and think through which component these "in-action" pieces of evidence may align to. Since this is a holistically scored rubric, we are not going to score these single pieces of evidence but simply consider which component they may match up with.  Like the Professional Practice rubric within the teacher model, the support professional rubric can be applied to different settings. 
Click on each role to reveal a piece of evidence and see which component each piece aligns with. 



2.7a School Nurse Teacher 
[image: 6CH1HVv2GGE]
2.7b School Counselor 
[image: 6GLtpKakGD7]
2.7c Social Worker
[image: 6MznNT76VIm]
2.7d Speech Language Pathologist
[image: 5lWIzJqAIYF]
2.7e Reading Specialist
[image: 65X13mSNpj9]
2.7f Library Media Specialist
[image: 6pyIQxzqFHt]
2.7g School Psychologist
[image: 5UjsU9JbKhZ]

2.8 PR At A Glance
[image: 60uLPrjepmD]
Notes:
The professional practice rubric includes 6 components in two domains. These components are aligned with local and national standards related to individual support professional disciplines and the Rhode Island code of Professional Responsibility. Just like the practice components the Professional Responsibility components are also scored holistically. Some evidence can be seen in action and others may require artifact review. The evidence could be collected at the same time as practice and is scored on the same form. 
Now that we have been introduced to the usage and architecture of the Professional Practice and Professional Responsibilities rubrics, we will move onto the student learning criteria of the support professional model.  

3. Student Learning 
3.1 Support Professional Student Learning
[image: 6c7hOr0mGX1]
Notes:
Like the other RI Evaluation and Support Systems, the Support Prof. Model also includes measures of student learning. During this section of the training we will learn more about the student learning options for these educators.  Student learning for support professionals follows the same process as teachers and building administrators.  For more detailed information about the student learning process please refer to other online modules.  The focus of this training is to: 

1.  Explain what a student outcome objective (or an SOO) is
2. Clarify when support professionals might create SOOs or SLOs (or a combination of the two)   

Support professionals will write their student learning or outcome objectives at the beginning of the year and submit them to be approved by their evaluator. 

3.2 SOO Essential Questions
[image: 60Vro4TcoZK]
Notes:
Here you can see the essential questions and the elements for a Student Outcome Objective.  SOOs will be used by Special Educators and Support Professionals who do not primarily provide direct instruction to students.  Rather, they provide specialized services or manage a program that enables students to have better access to education.  As you can see, in almost all ways SLOs and SOOs ask educators to reflect and document the backward planning excellent educators have been doing for years.

3.3 SLO vs. SOO
[image: 6A0aSLopDUh]
Notes:
SLOs represent the most important learning during an interval of instruction and align to specific curriculum standards.  SOOs focus on an outcome that increases access to education and align to district priorities and when appropriate, may align to specific standards.  If you'd like to see the SLO and SOO forms side-by-side for comparison, just click the blue box.
Note the major differences. In the priority of content an SLO talks about the knowledge or skills and the SOO talks about access to learning. This does not mean that a support professional cannot write an SOO that is based on knowledge or skills. It broadens the criteria for the support professional whose services help students gain access to education. For example a school counselor who mostly works with truant students, wants to decrease the amount of absences. 
[image: ]3.3a SLO and SOO Form


3.4 The SLO/SOO Decision Tree
[image: 5jayGhZEP8l]
Notes:
Here is the SLO/SOO Decision Tree. This is found on p. 13 of your Guidebook.  The determination of a support professional’s student learning option is based upon that support professional’s role.  LEAs need to determine what type of student learning measure is most appropriate for the specific positions within their LEA. Each support professional will be required to have a minimum 2 SLO’s/SOO’s. That could be a combination of 1 SOO and 1 SLO, two SOO’s, or two SLO’s. 

3.5 Students
[image: 6h8ptDNG1Mh]
Notes:
The SLO/SOO may include all of the students in the school or focus on subgroups of students. For example: caseload, specific grade level or course. If the SLO/SOO is focused on a subgroup it should include all students in that subgroup.


3.6 School Nurse Teacher Scenarios
[image: 6aOSNbgnNta]
Notes:
For the purpose of clarifying how an evaluator or a district might use the decision tree, we are providing examples of the roles that a library media specialist might play.  For this quick exercise, please make sure that you have your guidebook open to p. 19 so that you can think through these two scenarios.  Once you make your decisions, click to the next slide.

3.7 School Nurse Teacher Scenario Answers
[image: 6YO3mn0InUM]
Notes:
For these two examples of school nurse teachers we fel that Mrs. Wong would draft 2 SOO's and Mrs. Wall would set 1 SLO and 1 SOO.  Remember that the decision tree should serve as a tool when thinking through SOOs and SLOs for Support Professionals.


3.8 Student Learning/Outcome Process
[image: 61Bywx2sycb]
Notes:
The process for setting SLOs and SOOs is the same, regardless of whether an educator is setting two SLOs, two SOOs, or one SLO and one SOO. Support professionals should, whenever possible, work collaboratively with colleagues to set SLOs/SOOs.  The process is meant to foster reflection and conversation about the essential curriculum, strategies, and assessment tools used in schools across the state.  

The SLO/SOO process mirrors a support professional’s planning, development, instruction and/or service delivery, and assessment cycle as outlined in this chart. 

4. Summary & Resources  
4.1 Final Effectiveness Rating
[image: 5gxJ1PgRLZ4]
Notes:
The final effectiveness rating for support professionals is reached the same way as other Rhode Island Model final effectiveness ratings.  An overview of this process begins on p. 30 of your guidebook.  The final effectiveness rating for support professionals will combine an individual’s student learning score and professional practice and professional responsibilities score. 
 Support Professionals will receive one of four final effectiveness ratings:
H-Highly Effective
E-Effective
D-Developing
I-Ineffective

This chart shows how the scores for Professional Practice, Professional Responsibilities, Student Learning Objectives, and (when applicable) the Rhode Island Growth Model combine to produce the final effectiveness rating. 

4.2 Final Effectiveness Rating
[image: 6RtybLkBmML]
Notes:
The total Teacher Professional Practice Score corresponds to a Professional Practice Rating. These bands of scores will be used to determine the Professional Practice Rating in the matrix. 

The Professional Practice Rating is then combined with the Professional Responsibilities Rating using the matrix pictured found on p. 31 in the guidebook.  In this case the support professional earned a rating of emerging on Professional Practice and meets expectations on Professional Responsibilities, resulting in a 2 for a combined PP PR score. 

4.3 Final Effectiveness Rating
[image: 6pMc40BfFAq]
Notes:
This score is then combined with the Student Learning Rating to give the Final Rating. In this case the support professional received a score of 3 for student learning and a “PP” “PR” score of a 2, which results in a final effectiveness rating of “effective”. This information can be found in the guidebook on pages 30-34. Student learning scoring can be found of page 35 and 36 in the guidebook. 


4.4 Resources
[image: 5xVPLsVbxLj]
Notes:
Thank you for viewing the Support Professionals Model.  Similar to other Rhode Island Evaluation and Support Systems, we plan to listen to your feedback and continue to make appropriate model refinements and training next steps.  On the right hand side of the slide is a clickable list of resources that will further support implementation of this model.
Email the Ed Eval Team
[image: 6Lk8b997UoD]
SLOs and SOOs
[image: 6oBjCvslSkm]
Decision Tree Scenarios
[image: 6Iyo2VC8aqA]
EPSS
[image: 6aUW7ToLnMc]
Guidebooks and Forms
[image: 6Shv5XZTvX6]
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development plan based on the current
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with social and emotional problems that are
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