B RIDE

Special Educators

1. Introduction

1.1 Welcome

Welcome

Hello and welcome to RIDE's online

module for Student Learning Objectives
Special Educators and SLOs/SOOs

You will need:
1. An uninterrupted internet connection
2. An updated internet browser

dick fere 1 leam how to
UPdEte an inInNat browse:

if you are ready to beqin click "Next” .

Notes:

Hello and welcome to RIDE's online module for Student Learning Objectives: Special Educators and
SLOs/SOOs

You will need:
e An uninterrupted internet connection

e An updated internet browser

If the module does not appear to be functioning for you, please make sure your browser is up to date.
To learn how to update your browser you can click on the link on your screen to launch a youtube
video demonstration.

If you are ready to begin click "Next"...
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1.2 Orientation

Acopy of the tranriptis

available todownload by

dicking on the Resources
button

Mova forward at

YOUr own pace o go
back to revisit 3 shida

Notes:

Before we get started we want to orient you to a few important areas on the screen.

On the bottom you can pause or rewind any slide at any time.

On the left-hand side, you'll see the menu, which shows you where you are in the module and allows
you to quickly find any particular slide you may want to go back to. This is particularly helpful if you
want to use this module as a reference later and have a specific slide you are looking for.

The second tab, next to the Menu displays the audio transcript for each slide.

The Resources button in the top right links to easy access of any attached materials. A complete
transcript of this module with slide images is available to download by clicking on the Resources
button.

To move forward, click on the Next Button in the bottom right hand corner.

Online Module Transcript with Slide Images



1.3 Overview

Overview

This medule:

¢ s approximately 15 minutes long

® can be completed independently or with
agroup of colleagues

It is one of many modules available on
RIDE's website to support teachers,
evaluators, and central office taffin
effectively implementing educator

evaluation.
Click to access all of our
Online Modules

Notes:

This module is approximately 15 minutes long and can be completed independently or with a group of
colleagues. We strongly encourage grade-level teams and departments to view the module and
engage in conversation as a group.

It is one of many modules available on RIDE's website to support teachers, evaluators, and central
office staff in effectively implementing educator evaluation. Click on the blue box to open up the
page with our modules and tools.
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1.4 Objectives

The objectives for this module are to:

* Understand when Special
Educators should write
SLOs, SOOs, or both

* Understand how to write
SLOs and SOOs that fit
Special Educators' diverse

roles

Notes:

The objectives for this module are to:

e Understand when Special Educators should set SLOs, SOOs, or both

e Understand how to write SLOs and SOOs that fit Special Educators' diverse roles

Other modules on our website focus specifically on aspects of SLOs like Objective Statements,
Assessments, or Baseline Data and Targets and we encourage you to watch those if you have not
already.
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2. SLOs and SOOs

2.1 Specially Designed Instruction

Special Educators and SLOs

“Specially designed instruction™
mesnsadapting, as appropriate, to the needs of an eligible
child under this part, the content, methodoloqy, or delivery of
instruction- (j) To address the unique needs of the dhild that
result from the childsdisability; and () Toensure accessofthe
child to the general curriculum, sothat the child can meetthe
educational standardswithin the jurisdiction of the public
agengy that apply to allchildren.” Requlation 300.38

Thank you to our Special Education Workaroup
for their time, reflection, and invalusble insight

which directly influenced our model refinement
dedsionsand the creation of thismodule!

Notes:

As special educators, we provide a students with instruction in many academic and functional areas.
All with the goal of having students make educational progress. Specially designed instruction is what
we do to support students to meet their IEP goals. This specially designed instruction may be direct
instruction to the student or may manifest itself in the programs special educators implement. Either
way, this specially designed instruction is what our evaluation will be based on.

RIDE heard from many Special Educators and their administrators, through surveys, trainings, emails
and phone calls that the Student Learning Objective process didn't fit some of the various unique roles
Special Educators play in schools. To address this concern we formed a Special Education Workgroup
of Special Educators and Special Education administrators from across the state. Over 40 people
applied and we selected 12 who represented the diverse roles and districts across RI. This group
discussed issues and generated potential solutions for RIDE to implement in the coming year to better
support Special Educators. The model refinement decision to allow Special Educators to write
Student Outcome Objectives, as well as SLOs, depending on their role, came from this workgroup. In
the next few slides we'll look at the differences and similarities of SLOs and SOOs.
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2.2 Student Learning Objectives (SLOs)

Student Learning Objectives (SLOs)

Essential Question: What are the mostimportant know ledaeskill(s) |
want my students toattain by the end of the intenval of instruction?

« Objective Statement

« Rationzle

* Aligned Standards
Essential Question: Where are my students now (at the beginningof
instruction) with respect to the objective?

* Baseline Datainformation

Essential Question: Based on what | know about my studentswhere do |
expect them to be by the end of the interval of instruction and how will
they demonstrate theirknowledgeskill(s)?

» Target(s)
» Rationale for Target(3)
» Evidence Source(s)

———

Notes:

There are three essential questions that educators ask themselves while writing an SLO including:

1. What are the most important knowledge/skill(s) | want my students to attain by the end of the
interval of instruction?

2. Where are my students now (at the beginning of instruction) with respect to the objective?

and 3. Based on what | know about my students where do | expect them to be by the end of the
interval of instruction and how will they demonstrate their knowledge/skill(s)?

As you can see on the screen, the elements of an SLO all fit under these three essential questions. The
form has been streamlined this year based on feedback from educators across the state.

Online Module Transcript with Slide Images



2.3 Student Outcome Objectives (SOOs)

Student Outcome Objectives (SOOs)

» Objective Statement T

« Rationale
G * gandad not Inciuded

objective?

* Baseline Datainformation

measure this? T

* Target(s)

* Rationale for Target(s)

* Evidence Source(s)

» Srategies e unigue © S00s

Essential Question: What are the most important know ledaeskill(s) |
want my students toattain by the end of the interval of service?

rafe than “Irsructon”

Essential Question: Where are my students now with respect to the

Essential Question: Based on what | know about my studentswhere do |
expedt them to be by the end of the interval of service? Howwill |

idence souemignt not De
& WO KA STO0eN smsiment

———

Notes:

SOOs should be used by Support Professionals and Special Educators who do not primarily provide
instruction or support to students within a curriculum. Rather, they provide specialized services or
manage a program. We'll illustrate this more throughout the module, but here you can see the
essential questions and the elements for a Student Outcome Objective. As you can see, in most ways
SLOs and SOOs mirror one another. Some of the main differences are that essential questions focus
on the interval of service rather than the interval of instruction, an element for standards is not
included, and the element of Strategies is unique to SOOs. Ultimately, both SLOs and SOOs ask
educators to reflect and document the backward planning excellent educators have been doing for

years.
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2.4 SLOs vs SOOs

J 5L0s vs 5005 :

StudentLeaming Objectives (SLOs)  Student Outcome Objectives (S00s)

» represent the most important « fosonan cutcome that
leamingduring an intenal of increases aaess to leaming
instruction

» align to a specific asmmiculum * align to district priorities and
standard(s) when appropriats, may alignto

specific standards

click here to see the SLO and SOO form
side-by-side

—
I * All educators are required to hava a minimum of 2 but no mora than 4 SLOs
* Spacial Educators may hawve a combiration of SLOs and SO0s, dapending on

L thairrala{eg: 25L05,25005 1 SLOand 1 500, atc)

1w
‘

Notes:

SLOs represent the most important learning during an interval of instruction and are aligned to
specific curriculum standards. SOOs focus on an outcome that increases access to learning and align to
district priorities and when appropriate, may align to specific standards. If you'd like to see the SLO
and SOO forms side-by-side for comparison, just click the blue box.

SLO vs SOO (Slide Layer)

N SLOs vs SOOs it

SLO
Essential Question: What are the most Essential Question: What are the most
important knowledge/skill(z) | want my important knowledge/zkill(s) | want my
students to attain by the end of the interval students to attain by the end of the interval
of instruction? of service?
* Objective Statement * Objective Statement
® Rationale * Rationale
* Aligned Standards
Essential Question: Where are my stud ial Question: Where are my students
now (at the beginning of instruction) with now with respect to the objective?
respect to the objective?
* Baseline Data/information * Baseline Data/information
Essential Question: Based on what | know Essential Question: Based on what | know
about my students where do | expect them to about my students where do | expect themto
be by the end of the interval of instruction be by the end of the interval of service? How
and how will they demonstrate their will | measure this?
knowledge/skill(s)?
* Target(s) * Target(s)
* Rationale for Target(s) * Rationale for Target(s)
* Evidence Sourcef(s) * Evidence Source(s)
* Strategies
\ y |
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2.5 The SLO/SOO Decision Tree*

instruction

The SLO/SOO Decision Tree*
orsupport
within a

Doyou primarily provide instruction (whole 98
class, small group, or 1-on-1) tostudents?
curmiculum
g set2 . Do you primarily provide specialized
SL0s Services or manage a program?
ks your role a combination of providing
set2 instruction and providing specialized
PRIMARILY 500s services and/or managing a program?

*Based onan eduatorwriting2
SLO/S00s. Educatorscan write any

RI @D 22

nonr (] P16

combination of 24 SLOSS00s

Notes:

Here is the SLO/SOO Decision Tree included in the Addendum to the guidebook, which can be found
on our website. If you want you can click on the book icons in the top right hand corner to download
the addendums. Special Educators who are unsure whether or not they should set SLOs or SOOs
should answer the questions here with their evaluator to determine which type best fits their role. If
you primarily provide instruction or support within a curriculum, whether it's whole class, small group,
or 1-on-1, in any setting to students, then you should set SLOs. If you primarily provide specialized
services or manage a program, then SOOs will most likely be a better fit for your responsibilities. If
your role includes a combination of these, then you will set at least one SLO and one SOO. Please
note that this Decision Tree is based on an educator writing 2 SLOs or SOOs, though educators can set
up to 4.

Often, Special Educators have a wide variety of roles. They may teach or support students in class or in
small groups as well as run IEP meetings and check-in with students before and after school. In any
case educators should consider what their primary responsibility is and set SLOs or SOOs that best fit
that descriptor after talking with their evaluator.
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3. Using the Decision Tree

3.1 Special Educator Profiles

l Special Educator Profiles

Ns. D'Allessio M. Jefferson M. Peterson

Notes:

Here are three different Special Educator profiles. Click on each person to learn more about their
different roles.
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Untitled Layer 1 (Slide Layer)

Special Educator Profiles

Ms._D'Allessio Ms. Jefferson Mr. Peterson
r %

e work with my students in a combination of
general education and special education settings.

| ® provide specialized instruction in the areas of

. math, reading, and writing.

« spend some of my day in classrooms where my
students are scheduled.

e work with small groupsin some rooms and in
others | co-teach with the general educator. Each
class is different!

* have 2 groups that come to my room for
specialized instruction each day.

Do | write SLOs or SOOs?

Untitled Layer 2 (Slide Layer)

Special Educator Profiles

__ _Ms.DAllessio ___Ms. Jefferson Mr. Peterson
(%

\

k=
work with students with
behavioral and emotional
challenges.

do not provide instruction
around an established
curriculum.

run a program that
provides morning check-in,
anger management
intervention, social skills
group, and aftemoon
check-out

Do | write SLOs or SO0s?

-/ \=
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Untitled Layer 3 (Slide Layer)

Special Educator Profiles

E.

* work with a group of students
who have both academicand
social emotional needs.
provide specialized instruction
in math during partof my day.
provide support to my students
to increase their access to the
general education setting
during the rest of the day
(sensory breaks, work with
social stories, scaffold multi step
tasks and debrief escalated
behaviors).

Do | write SLOs or SOOs?
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3.2 Using the Decision Tree: Ms. D'Allessio

Using the Decision Tree: Ms. D'Allessio

= | provide speciaized instruction

Ms. D'Allessio in math to 10 students in two
general education math classes.
= | provide specialized instruction
in writing to 5 students in a
J general education ELA class.

| provide specialized instruction
in reading to 3 students using a
multi sensory reading program
in my special education
classroom.

| provide specialized instruction
in specific behavioral strategies
to 4 of my students both in the
general education setting and in
my classroom throughout the
day.

Do you primarily provide

instruction fwhole class, small
qroup, or 1-on-1) to students?

Notes:

Because Ms. D'Allessio primarily provides instruction to students she will set SLOs. She and her
evaluator will have to determine the focus of these SLOs, but we'll address that in the next chapter.
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3.3 Using the Decision Tree: Mr. Peterson

Using the Decision Tree: Mr. Peterson

= | provide specialized instruction
M. Peterson in mathtoé6 students ina
generzl education math class.
| chedk inwith each of my
students at the beginning and
end of each day toassistthem
with self management and self
monitoring.
| provide evidence based practice
of writing sodal stories to assist
my students with understanding
social situations with peers and
teachers. lactas supportto
other spedaleduators in
meeting the social emotional
needs of their students.
= | offer support to general
education teachers in priming
and reviewing with students on
social situations or consult on
supplementary aids.

Do you primarily provide
instruction fwhole class, small
qroup, or 1-on-1) to students?

Do you primarily provide
specialized services or manage
a program?

ks your role a combination of
providing instruction and
providing specialized services

and/or managing a program?

B — ==

Notes:

Using the Decision Tree, Mr. Peterson and his evaluator agreed that the best fit for him would be to

write an SLO and an SOO.
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3.4 Using the Decision Tree: Ms. Jefferson

: Using the Decision Tree: Ms. Jefferson

- -‘ b

= | work with students with
behavioral and emaotional
challenges.

= | lead a classroom that provides
morning check-in, anger
management intervention, social
skillsgroup, and afternoon check-
out.

= The moming chedk-ins centar
around students’ social emctional
needswith the check-out being
more around crganizational skills.

= Students are free to come to my
classroom toget academic or
behavioral support in orderto be
successful in the school setting.

= | do not provide direct instruction
in academic butwithoutmy
program, studentswould not
have the positive behaviorzl
supports necessary to remainin
the general education setting.

Do you primarily provide
instruction fwhole class, small
qroup, or 1-on-1) to students?

Do you primarily provide

specialzed services or manage
a program?

Notes:

Ms. Jefferson does not provide instruction to students and primarily provides specialized services and

manages a program, so she will set SOOs.
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3.5 Additional Profiles

Additional Prof

Didn't see yourself in the previous roles? Here are some additional eductor profiles:

Ms. Gomes 6 Mr. Smith :5‘-"1
A @

Facilitates PD for
co-teachers at two Transition Teaches students
elementary Coordinator for his with severe
schools and school intellectual
provides supports disabilities
to all faculty

Notes:

If you did not see yourself in any of the three educator profiles before, here are an additional three.
Special Educators often have diverse and particular roles within their schools. Our intent is not to
capture all potential ones, as that is not possible, but to provide you with a range of examples that
clarify the SLO/SOO process.

Mr. Smith Profile (Slide Layer)

Additional Profiles

Didn't see yourself in the previous roles? Here are some additional educator profiles:

Y Click here to see his use of
Mr. Smith... the SLO/SOO Decision Tree
» works with students (18-21) with disabilities and their families to assure a

positive transition into the adult world.
» works with transition plans on student IEPs.

* connects with service agendies such as DD and ORS as well as case managing
students whose community programs may be run by service providers outside
of the school.

* teaches a dass 3 times per week in the family and consumer life roomto help
students develop independent living skills.

« creates monthly family information nights to help parents and students leam
about the adult service world and the options provided.
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Ms. Gomes Profile (Slide Layer)

» Additional Profiles

Didn't see yourself in the previous roles? Here are some additional educator profiles:

Click here to see her use of
the SLO/SOO Decision Tree

» works with co-teachers to develop their co-teaching skills.

—

* works on team building activities with the whole faculty and provides
ongoing professional deve lopment to the school staff (her focus this year is
working with the teaching assistants).

« as part of one school’s RTl initiative, she has agreed to teach a small tier 3
reading group 3 times per week utilizing a spedalized reading approach,
monitoring each student's progress through a progress monitoring tool
provided throughout the district (like DRA2).

Mr. Silva Profile (Slide Layer)

Additional Profiles

Didn't see yourself in the previous roles? Here are some additional educator profiles:

Mr. Silva... the SLO/SOO Decision Tree

« works at the middle school providing a specialized curriculum for students with severe
intellectual disabilities.

« current instruction is aligned to the AAGSEs but he is learning more about the Common Core
State Standards and is working toward aligning his instruction with those. His students
currently participatein the RIAA, the Rhode Island Alternate Assessment, and will most likely
continue to be eligible for the new alternate assessment, the NCSC.

« students work on many skills but ication develop is key and many of use AAC.

« along with academics, both intheg | ed ion setting and his classroom, students
works on making choices, schedul es/time, money, basic sight vocabulary, and safety.
Students go out in the ity to explore ity recreational and other services as
well as volunteer weekly at the local nursing home where they apply and develop these
skills.
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Mr. Smith Decision Tree (Slide Layer)

Additional Profiles

Didn't see yourself in the previous roles? Here are some additional educator profiles:

Mr. Smith used the RIDE decision
tree to define for himself and
his administrator the work he
does in the school. Although
his day is full, he sometimes
feels that his work is not seen as
meaningful. The decision tree
helped Mr. Smith see how his
work was fulfilling the school
improvement plan goals as well
as improving student outcomes.
His work is a combination of
academic instruction with the
Life Skills class, which will serve
as the base for his SLO and a
variety of other services, which
he could focus his SOO on.

Do you primarily provide instruction (whole
dass, small group, or 1-on-1) to students?

Do you primarily provide specialized
services or manage a program?

Is your role a combination of providing
instruction and providing specialized
services and/or managing a program?

1SLOand1SOO/

Yes

Ms. Gomes Decision Tree (Slide Layer)

Additional Profiles i

Given Ms. Gomes' dual
roles within the school,
she and her evaluator
thought that writing at
least 1 SLO and 1 SOO
would best fit her work

assignment.

Didn't see yourself in the previous roles? Here are some additional educator profiles:

Do you primarily provide instruction (whole
dass, small group, or 1-on-1) to students?

Do you primarily provide specialized
services or manage a program?

Is your role a combination of providing
instruction and providing specialized
services and/or managing a program?

15L0and 1 soo/
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Mr. Silva Decision Tree (Slide Layer)

Mr. Silva works directly with
students, providing specialized
instruction. Given his role, the
decision tree helped him see

that he would develop SLOs.

Do you primarily provide
instruction (whole class, small
group, or 1-on-1) to students?
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4. Writing SLOs and SOOs

4.1 Writing SLOs & SOOs: Ms. D'Allessio

| Writing SLOs & SOO0s: Ms. D'Allessio

Ms. D'Allessio

What areas should 1 add ress in my SLOs?
Which students should lindude?

a

7 : Reading

‘[ \\ Behavior
N

Shocld lwrits 32 SL0 o writieg, resding, o math? The chors o with =y svalator s=d me and
wecar conmlt t my 50Y coference. Ay twolor more) of thoe Socuawil work arce thave
bmeioe dats and idormation toamt agets. Iresd toremember thet evanthogh e prowpef

cdenta wwm part of Sedame W0, Dok toset targets Bt mat esch audena indvdon sntry

ot and rate of growth. 1as bave mmacy tiea s lthrk D pproprinte Aditonally, work on
takavicr with sl of my sodents, Bot Watospport ther scmaatothe gecersl comiclus and =y
peimmry ity g ther Sateecs withn mach o tham Brascotast wem.

Notes:

Ms. D'Allessio’s specialized instruction focuses on four major components including math, writing,
reading, and behavior. Click on each area to see her thinking about what she'd choose to focus on.
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Untitled Layer 1 (Slide Layer)

Writing SLOs & SOOs: Ms. D'Allessio

Ms_DAllessio

[ What areas should | address in my SLOs? ]

MATH

I provide specialized instruction in math to 10 students in
two general education math sections with a general
educator, Mr. Collins. If I use this area for my SLO, | would
include the students from both sections since it is the same
course. We have common planning time and | am key to
the instruction and assessment of all students in the room,
so Mr. Collins and | would share the same SLO, including |
all students since we share responsibility for all students. |

y
on
my.
eas.

a

Untitled Layer 2 (Slide Layer)

Writing SLOs & SOOs: Ms. D'Allessio

Ms. D Allessio

( What areas should | address in my SLOs? ]

WRITING \

| provide specialized instruction in writing to 5 studentsin a
general education ELA cdass. When | work with these students, |
always work in a small group and don’t work with other
students in the room. Ifl use this group, | could write an SLO for
my 5 students using the same writing rubric as the general
education teacher and we can score student work
collaboratively. The datain the PLAAFPs (present level of
academic achievement and functional performance) of their IEPs
will help me set targets for my students. This year the general

education teacher and | are focusing on organization of d
student's writing process including logical arguments based "
upon substantive claims, sound reasoning, and relevantj{/ v

evidence. | think | will make this the focus of my SLO. .:c

eas.

T
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Untitled Layer 3 (Slide Layer)

Writing SLOs & SOOs: Ms. D'Allessio

Ms_DAllessio

[ What areas should | address in my SLOs? 1

READING )\

| provide specialized instruction in reading to 3 students
using a multi sensory reading program in my special
education classroom. If | write an SLO for this group, |
could use a grade level reading assessment to gather
baseline and final data to measure growth. | could set a
different target for each student since they are at
different entry points. Since | just started working with
them, reviewing the present levels in their IEPs and =
progress monitoring notes will help me with setting

e

targets that are rigorous but attainable for the end of the [,
year to begin closing the gap in their reading skiIIs//‘"‘

my.
eas.
-
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4.2 Writing SLOs & SOOs: Mr. Peterson

| Writing SLOs & SOOs: Mr. Peterson

What aresszhould | addressin my SLOsand S00<?
NI, Peterson Which arees of work should | focus on?

Social-
Emotional
Supporting Self Management

General &
Educators Self-Monitoring

I will write 1 SLO in math. | provide directinstruction to 6
students. |will write 1 SOO focusing on thesupport!
provide in social skills development. Both parts of my mole
are important to meeting the needs of my students.

Notes:

Click on the four main areas of Mr. Peterson's work to see what he might focus his SLO and SOO on.
While he could write up to 4 SOOs around a combination of these areas, Mr. Peterson and his
evaluator will have to prioritize if he is only going to write 2 or 3.

Untitled Layer 1 (Slide Layer)

Writing SLOs & SOOs: Mr. Peterson

What areas should | address in my SLOs and SOOs?
x
MATH
| | provide specialized instruction to 6 students in a general
" | education math class. | take more of a support role in our co-
teaching partnership. We do not have common planning
time, so the general educator plans the lessons and | provide
support materials and assist with delivery of instruction.
Although | enjoy working with all students, my focus during
this class is primarily on the 6 students with IEPs. Since this
is the only direct instruction | deliver | will use this class to
write a SLO. My SLO should mirror the general education
teacher's objective and targets. However, | will only include

the 6 students | directly work with in this class due to my
limited access to co-planning and co-assessing.
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Untitled Layer 2 (Slide Layer)

Writing SLOs & SOOs: Mr. Peterson

What areas should | address in my SLOs and SOOs?
i 2

SOCIAL-EMOTIONAL

L
~ | | provide evidence based practice of writing social
q stories to assist my students with understanding |

social situations with peers and adults. 1 actas |
support to other special educators in meeting the |
social emotional needs of their students.

o <

Untitled Layer 3 (Slide Layer)

Writing SLOs & SOOs: Mr. Peterson

SUPPORTING GENERAL EDUCATORS

=

L‘ l offer support to general education teachers in priming
and reviewing with students on social situations or consult |
on supplementary aids. |

b /
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Untitled Layer 4 (Slide Layer)

Writing SLOs & SOOs: Mr. Peterson

What areas should | address in my SLOs and SOOs?
i 2

%
-

Self-Management & Self-Monitoring

I check in with each of my students at the e

~ | beginning and assist them with self-management |m

4 and self-monitoring. 1 use the 5 Point Scaleto |

check in on the students emotional state and i

implement coping strategies and review expected |/

and unexpected behaviors using visual supports
and social behavior mapping.

b A
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4.3 Writing SLOs & SOOs: Ms. Jefferson

| Writing SLOs & SOOs: Ms. Jefferson

What areas should | address in my SO0s?
Which areas of work should | focuson?

Organization
and Homework J Social Group

Completion

Social- Anger
\ Emotional Management

I should consider which of these parts of my role have the
greatest impact on student learning. | need to make a
connection of how the work that | do has impact on student
learning or a school initiative/goal. My evaluator and | will
make a decision together.

Notes:

Ms. Jefferson's work focuses on four major components embedded in her program. However, when
she considered what she primarily worked on with students it was clear to her that she spent far more
time working on organization and homework completion as well as social group. So, while she knows
the other two areas are important she decided not to write SOOs on them. Click on the two areas to
see her thinking about what she'd choose to focus her SOOs on.
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Untitled Layer 1 (Slide Layer)

Writing SLOs & SOOs: Ms. Jefferson

Ms. Jefferson

| 2 5S00s l [ What areas should | address in my SOOs? l

%
ORGANIZATION AND HOMEWORK
COMPLETION

1will write an SOO increasing student percentage of homework completion
which is tied to the work Ido in the afternoon with my students. My program
has an afternoon check-out when 1 discusses homework and assignments with
students as well as practice organizational skills. | will use all 15 students in the
program in my SOO. |Iplan to add a self-monitoring component to the
aftemoon check-out so students will be monitoring their own progress. This
data will help determine if the interventions are working. 1am planning for
80% homework completion from all students. This will be a significant inarease
from the current dass average of 35% but and the general education teachers
and lagreed that this rate is what is needed for student success. Data from
students’ IEP progress can be used as baseline for my SOOS and also used to
show the caseload’s progress.

Untitled Layer 2 (Slide Layer)

Writing SLOs & SOOs: Ms. Jefferson
Ms. Jefferson
| 2 S00s l [ What areas should | address in my SOOs? l

SOCIAL GROUP

1will write an SOO in my after-school group that focuses on improving their
social skills. Through the use of modeling, role play, and scenario-based
discussion, students will work on developing their abilities and comfort level
with peer and adult sodal interaction. Skills addressed include making eye
contact, moderating voice, volume and tone, as well as reading body lanquage
and fadal expressions. They will also work on making conversation, giving and
receiving compliments, and appropriately articulating their emotions. Student
progress will be measured using self-assessments, simulated social interactions,
and observations of students in class and extracurricular activities.
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4.4 Writing SLOs & SOOs: Additional Profiles

Facilitates PD for
co-teachers at two

Teaches students
elementary : - with severe
schools and Coordlsr;tc;)glfor = intellectual

provides supports disabilities
to all faculty

Transition

Notes:

Click on the three additional profiles here to read each educator's decisions on the focus of their SLOs
and SOOs.

Mr. Smith (Slide Layer)

Writing SLOs & SOOs: Additional Profiles

Click to see how these additional educators planned on writing their SLOsand SOO0s:

‘Mr. Smith | 15LOand 1500

The 5LO would focus on his Life Skills class and the functional skills nught. m:lurling alle

students in the class in his SLO. The SLO will be built d the lum that he

uses with his students. He will utilize a transition inventory to pretest the students at the

bnginning of the year. Stl.ldems’ bnallns wiII differ, and Mr. Smith will use that data, aleng
in |EPs to deter rine app P! e targets for each student.

The 500 would look at the develop of family inf ions program. Mr. Smith
-:pons!hltby bulkﬁnglhe knowledge of !hupnrms, this will bmhdp prepare his
smdallsforﬂ\eadultwodd He will target develop Sfamlly nights and will

d mini eysto give him info ion about what knowledge the families
gained mdwhmhenhq felt itwill impactdlerrsmdem‘svansltm His targets focus on both
mndmuramswdl as survey results.
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Ms. Gomes (Slide Layer)

Writing SLOs & SOOs: Additional Profiles

Click to see how these additional educators planned on writing their SLOsand SOOs:

Ms. Gomes 1SLO and 1S00

———
Mrs. Gomes' 5LO is aligned to her grade level team and &nschookwrdegnal of increasing
literacy proficiency at the 3@ grade level to p to special
education. The SLO will indudealMsmdemsln her Ilwacygmup One student is
significantly behind the others and so Ms. Gomes' targets will be tiered. Each student’s rate of
progress will be determined by the targets set out in the progress monitoring tool of her
district which she will use to track data on students’ reading and writing.

Her other objective is an SO0 f i on ing access to the g | education curriculum
for students with special needs as this is key to their academic and social success. She has
noticed over the yearsthat as smdtms move to middle school, the inclusive opportunities tend
to decrease. Ms. Gomes is devels pmc that will resultin IEP teams writing
|EPs that support inclusive practices. ‘l'eams from el ry and middle schools will sit

ether to discuss gies to ensure that inclusive p are maintained throughout the
students school career. Ms. Goms vmll use a range of evid ludi thly

s of hers and ine how often special education students have
{f it ...ﬂlegnneral ducation curricul and their confid in
preparaion for middle school expectations.

Mr. Silva (Slide Layer)

Writing SLOs & SOOs: Additional Profiles

Click to see how these additional educators planned on writing their SLOs and SO0s:

l Mr. Silva | g.t2510s

Reviewing his students’ IEPs, the curriculum in his district and what heis learning in
professional development about CCSS, Mr. Silva is confident that he can write SLOs that are
meaningful for him and his students. His SLOs are aligned to the AAGSES for this year but
with the NCSC Assessment, he will soon need to align to the Common Core. He tried to pick
AAGSES that were similar to Common Core to begin to make the transition. He included 3
students for AAGSES IT 7.2 and 4 students for AAGSES FA 4.1. These 7 students are all in the 7
grade and are hls entire caseload. He pncked these subgroups based on their alternate

eq The data coll d through alternate assessment wil | be used to
indicate progress. Given the requirements of the Rhode Island Alternate Assessment, he was
able to target math and reading which aligns with the school’s priority areas for all students.
The two AAGSES are part of 7°" grade alternate assessment and he can use the data gathered in
alternate for his itoring of student progress.
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5. Other Considerations

5.1 IEPs and SLOs/SOOs

The relatiorship between |EPs and SLOs/SOOs

SLOs/S00s IEPs

« Bassdonacomplets

evaluation system

Individualized foreach

roster of students student

* Providesdata about * Providesdata that may
studentgqrowth toinform inform SLC
teacher evaluation development

» Unique to RIDE teacher « Required by federaland

state requlation

Notes:

Individualized Education Plan (IEP) objectives and Student Learning Objectives(SLOs) should not be
thought of as the same. IEP information and data may be used to inform SLO and SOO baseline data
and student academic levels but are not a substitute for an SLO. SLOs are developed for most, if not
all, of an educator's students. Tiered objectives based on IEP data may be appropriate. IEP annual
goals and SLOs are both learner focused. IEP annual goals are based on individual needs and the
specially designed instruction need; whereas, SLOs are looking at whole class progress towards grade

level expectations.
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5.2 Which students to include?

Which students are included in 5LOs & SOOs?
M. D'Allessio: Al @ G
. studentsingeneral lvf g;:‘éh AR%

education class “

Ir. peterson: small Mrs. Gomes: All 4
qroupmath, students N/ studentsin reading
a¥a. ©n caseload qQroup; program

. .
- M. Jefferson: All . Slglja-:menés_
4 studentsin ram in math; ntsin
&“ e reading {based on
Altemate Assessment
requirements)
\_ A

Notes:

When determining which students you need to include in your SLO or SOO remember that all is best.
While special educators often work with small groups and these groups may be appropriate for SLO
development, rarely, would you develop an SLO for one student. As you can see from all 7 of the
educator's we've illustrated throughout the module, each one included as many students as possible in
their SLOs and SOOs.
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5.3 Students with Significant Intellectual Disabilities

Students with Signifi@ant I ntellectual Disabilities

For now, In the near future,
AAGSES and the -CCSS and NCSC

Alternate Assessment

Common Core

———

Notes:

Currently in Rhode Island, students with severe intellectual disabilities participate in the Alternate
Assessment which is based on alternate assessment grade span expectations. As general education
classrooms move to common core and the new PARCC assessment, these students will be expected to
participate in the common core and take the National Center and State Collaborative (NCSC)
assessment.
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6. Closing and Resources

6.1 Key Takeaways

Key Takeaways

Special Educators can write SLOs SOO0s, or acombination of
SLOs and SO0s, depending on their role.

® The work each Special Educatordoes has adirectimpacton
studentlearning even if they are not providing direct
instruction.

Students enter with differentskill sets and learn at different
paces. The tiering process allows teachers to differentiate
targets

The SLO proces recognizes that some of the work a Special
Educator does may be focused on asmall group of students
In these cases, the SLO should be written forthe group of
students the instruction is focused on.

————

Notes:

The four key takeaways from this module are:

e Special Educators can write SLOs, SOOs, or a combination of SLOs and SOOs, depending on their
role.

e The work each Special Educator does has a direct impact on student learning even if they are not
providing direct instruction.

e Students enter with different skill sets and learn at different paces. The tiering process allows
teachers to differentiate targets.

e The SLO process recognizes that some of the work a Special Educator does may be focused on a
small group of students. In these cases, the SLO should be written for the group of students the
instruction is focused on.
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5 ich & : ; Onthe left are some of the most
Quastion 1: Which & batter to write: an SLO or 3 <
5007 kan OO0 lemrigorowsthan an SLO7 common questions from Special
= = = S m Educators about SLOsand 5005
Question 2: My evaluatordisagrees with my Click on the Ask button to
i jon of the decmon trea, what should reves| ananswer.

faor- :
If you have further guestions,

z please email usat
e et edevaleride.rigov andwe'll be

+ Evicd <
at

Tima? happy to help you.

Quastion 5: 5005 are 2 pilot for relawd mnice
providars naxt year. What about spadal
sducators?

Quastion 6: My studants are far below grade-
leval. How can | write an SLO using grade-law!
2andards to dose tha gap consdenng thair
Zarting point?

Notes:

On the left are some of the most common questions about SLOs and SOOs for Special Educators. Click
on the ask button to reveal an answer.

If you have further questions, please email us at edeval@ride.ri.gov and we’ll be happy to help you.
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qguestion 1 (Slide Layer)

Question 1: Which is better to write: an SLO or
an S00? Is an SOO less rigorous than an 5LO?

Question 2: My evaluator disagrees with my
interpretation of the decision tree, what should

L

Question 4: | cant figure out how to make my
SO0 measurable. What Evidence Sources could
luse?

Question 5: SOOs are a pilot for related service
providers next year. What about special
educators?

Question 6: My students are far below grade-
level. How can | write an SLO using grade-level
standards to dose the gap considering their
starting point?

question 2 (Slide Layer)

Question 1: Which is better to write: an SLO or
an S00? Is an SOO less rigorous than an SLO? m

Question 2: My evaluator disagrees with my
interpretation of the decision tree, what should

L

Question 4: | can't figure out how fo make my
SO0 measurable. What Evidence Sources could
luse?

Question 5: SOOs are a pilot for related service
providers next year. What about special
educators?

Question 6: My students are far below grade-
level. How can | write an SLO using grade-level
standards to dose the gap considering their
starting point?

Which is better to write: an m
SLO or an SO0? Is an SO0
less rigorous than an SLO?

If you provide academic instruction to a
group of students, you will write at least
one SLO. However, if your role is to
support the instructional process, S00s will
best meetyour needs. One i not better
than the other. You want to pick the one
that best matches your roles. if you
provide specialized instruction to students,
you will gather data for their baseline and
monitor their progress as you provide
instruction and your SLO will document
this progress. If you provide services or
manage a program you will identify the
impact your role as on your school
community. You may want to connect it
to your school improvement plan.
Determine the outcome of your work and
how you will measure results. Your SOO
will show the impact of your work
throughout the year.

My evaluator disagrees with my
interpretation of the decision
tree, what should Ido?

We always recommend that
teachers and evaluators meet to
discuss any disagreements first.
In the case that a teacher and
evaluator cannot agree on
whether a Special Educator
should set SLOs or SOOs, district
leadership and the district's DEC
can akso help.
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question 4 (Slide Layer)

Question 1: Which is better to write: an SLO or
an S00? Is an SOO less rigorous than an 5LO?

Question 2: My evaluator disagrees with my
interpretation of the decision tree, what should

L

Question 4: | cant figure out how to make my
SO0 measurable. What Evidence Sources could
luse?

Question 5: SOOs are a pilot for related service
providers next year. What about special
educators?

Question 6: My students are far below grade-
level. How can | write an SLO using grade-level
standards to dose the gap considering their
starting point?

question 5 (Slide Layer)

Question 1: Which is better to write: an SLO or
an S00? Is an SOO less rigorous than an SLO? m

Question 2: My evaluator disagrees with my
interpretation of the decision tree, what should

L

Question 4: | can't figure out how fo make my
SO0 measurable. What Evidence Sources could
luse?

Question 5: SOOs are a pilot for related service
providers next year. What about special
educators?

Question 6: My students are far below grade-
level. How can | write an SLO using grade-level
standards to dose the gap considering their
starting point?

I @n't figure out how to make m
my SO0 measurable. What
Evidence Sources could | use?

Evidence sources will vary from
educator to educator. You may
want to use:

* survey data

* parent involvement

» discipline rates

» attendance rates

* grades and passing rates

* drop-out rates

* PD Feedback

SOOsare a only being gradua Il\p
implemented for related service
providers next year. What

about special educators?

Support Professionals will be
gradually implementing their
Evaluation and Support model
in the 2013-2014 school year,
similarly to how teachers
gradually implemented during
the 2012-2013 school year.
Spedial Educators evaluated
with the teacher model will
have the option with their
evaluator to determine if an
SOO is a better fit than an SLO
for their evaluation, depending
on their role.
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qguestion 6 (Slide Layer)

My students are far below m
grade-level. How can I write an
SLO using grade-level standards

Question 2: My evaluator disagrees with my to close the gap considering
interpretation of the decision tree, what should their starting point?

2
e Setting tiered targets according to
students’ starting points is
Question 4: | can‘t figure out how to make my recommended because students may

SO0 measurable. What Evidence Sources could begin at varying levels of
luse? preparedness. However, the

expectation is that all students should
make academic gains regardless of
Question 5: SOOs are a pilot for related service where they start. For example,
providers next year. What about special students who begin below grade-level
educators? may be expected to make substantial
progress toward course/grade

. objectives by the end of the
Question 6: My students are far below grade- instructional interval while students
level. How can | write an SLO using grade-level who begin on grade level may be
standards to dose the gap considering their expected to meet or exceed
starting point? proficiency by the end of the
instructional period.

Question 1: Which is better to write: an SLO or
an S00? Is an SOO less rigorous than an 5LO?
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6.3 Resources

Resources

Click on the sticky notes to
find available resources
b source 5 2
1 ; professional Learning &
WWe encourage you to visit our website Practice & Outome
to watch other modules in this series Foundstions Objer fusc
including:
1. Understanding SLOs
2. Writing an Objective Statement 25s
3. Using Baseline Data/Information to o
Set SLO Targets Gudabooks,
4. Deepening Asessment Literacy a:"‘”‘b-
5. The Assessment Literacy Toolkit Forms
6. Special Educators and SLOS/S00s
7. Buikding Administrators and SLOs
8. Support Professionals FAQs &
9. RI Growth Model A’:ﬁ'smmt Email the Ed
N and oo
“Click to access all of _ i e
our Online Modules JEREULRUELES
- o
Notes:

There are many resources available for educators. Click on the sticky notes to the right to reveal the
resources available in that area so that you can find the ones that will be most helpful to you.

Orange (Slide Layer)

Frequently Asked Questions &
Email the Educator Evaluation Team

If you have a question visit our FAQ

page by clicking here: ——

if you don't see an answer to your
question you can always reach us at:

edeval@ride.ri.gov
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Blue (Slide Layer)

on, Assessment, and Data Use

 are some links we hope are helpful!

nstruction & Comprehensive
Assessment Page Assessment
System (CAS) Page

Common Core - ELA Data N “
Use »
Common Core - Math PD < N

Purple (Slide Layer)

Student Learning Objectives &
Student Outcome Objectives

There are a number of resources you

@n access, induding various SLO and
SO0 samples, by clicking on the link
below. We encourage you to look at

the variety posted to help you generate
ideas for your own. ‘

SLOs and SOOs
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Yellow (Slide Layer)

Professional Practice &
Professional Foundations

Looking for resources around Professional

Practice or Professional Foundations?
Click on the link below!

P — )
prarr [

N/

Silver (Slide Layer)

EPSS

Looking for information on EPSS?

Click on the link below to find
information on the system, trainings,
FAQs, tutorials and quides.
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Red (Slide Layer)

Guidebooks, Addenda, and Forms

Click on the button below to access
quidebooks, addenda, and forms
related to the Evaluation and
Support System.

Guidebooks, Addenda, A
and Forms i
—_— S —
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